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Personal Curriculum Supporting Materials and Examples 
 

The parent or legal guardian of a student may request a personal curriculum that modifies 
certain requirements of the Michigan Merit Curriculum. The supporting materials in this 
companion document include sample forms, checklists, resources, and other materials that  
have been developed to assist educators, students, and parents to understand and use the 
personal curriculum option.  Theses materials are not required but are provided as 
samples.  Local districts are encouraged to develop and share materials they develop to 
support the implementation of the personal curriculum option including: sample personal 
curriculum scenarios, plans, forms, and other supporting documents to broaden the 
knowledge base about the personal curriculum option. Documents will be added periodically 
as needed or suggested by the field.   
 
This document includes the following:  
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Personal Curriculum Planning Agenda 
  
Why:   
To assist parents in exploring whether a Personal Curriculum (PC) is right for their 
child, buildings will want to consider scheduling a planning meeting. This meeting 
should review the Michigan Merit High School Graduation Requirements, the intent 
of a Personal Curriculum and guidelines, and requirements. This meeting should 
ensure that the Personal Curriculum planning meeting has value for students and 
families by assuring that both the family and student have a clear picture of the 
relevance of high school coursework.  The course of study should be aligned with 
the student’s education and/or employment goals as identified in the Educational 
Development Plan (EDP) and/or Individualized Education Program (IEP) for a 
student eligible for special education. 
 
How:  
Prior to a planning meeting, schools should identify PC team members and a leader 
to coordinate the meeting and finalize and agenda. Propose to the PC team 
members that an agenda can be used to structure the discussion at the meeting, 
and provide a means to develop relevant information. The PC forms are used for 
developing and documenting the student’s course of study. 
 
When: 
A planning meeting should be scheduled upon the school’s receipt of a formal PC 
request by a parent. 
 
Bring: 

• Current Educational Development Plan (EDP) 
• Individualized Education Program (IEP) – for a student eligible for special 

education 
• All current and relevant assessment information (achievement, functional, 

career, etc.) 
• Attendance, disciplinary, grading records. 

 
The Agenda 

 
1. What is my career pathway?  

• What job or career would I like to have? 
• What additional education or training will I need to be prepared for 

the job or career I want?  
• Where/how am I going to live? 
• How will I become part of my community? 

 
2. Where am I now, relative to the job or career I want after high 

school? 
• What are my strengths, interests, abilities, and preferences related 

to my career pathway? 
• What is my current academic performance like? 
• How are my functional/vocational skills? 
• Do I have the accommodations I need (504 or IEP)? 
• How can I add clarity to my career pathway/job choice? 
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3. What Course of Study should I take in school that will move me 
closer to the job or career I want after high school? 

• What school programs/experiences (practicable content) align with 
my career pathway? 

• Will my EDP/IEP goals help me reach my career goals? 
• What additional services will help me reach my goals? 
• Have we identified when I will leave school? 
• How will we know I am ready? 



Personal Curriculum Plan

ABC Community Schools

Student Name:

Meeting Date:

Current Grade Placement:

Anticipated Graduation Date:

Participants

Student:

Parent/Guardian:

Counselor:

School Psychologist:

Other:

Other:

Other:

Rationale for Modification to MMC

� Student's current capacity in _____ subject area requires additional or specialized 
modifications to meet documented future requirements.  (Time or availability eliminates use 

of electives for this credit. Must  be consistent with career pathway and/or a post-secondary goal.)

� Student's ability to succeed in accelerated or advanced math, science, English 
language arts, or world languages.

� Student needs modification to complete math requirements, including the first half 
credit of Algebra II, through CTE or other programs.

� Student's eligibility for special education services and a documented need to 
achieve a diploma as a requirement of their post-secondary goals.

� Student's lack of progress on the MMC despite documented  interventions, and 
accommodations for a student with a disability.

High School Personal Curriculum Supporting Materials. These forms are samples and are NOT required.      v.12.07 3



Personal Curriculum Plan

Documented Lack of Progress in the MMC

Documented Interventions

Documented Supports

Documented Accommodations

Education and Career Interest Information

Career Pathway:

Interests, Ability, Preferences, Strengths

Essential competencies/skills

EDP Goals

Employment

Education

Training

Post Secondary Goals (students with disabilities and IEP)

Employment

Education

Training

Adult Living Skills*

* For students with disabilities, the IEP team may determine that Adult Living Skills must be addressed in accordance 
with IDEA 2004.
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Personal Curriculum Plan

 
 

Course of Study
Modifying Practicable HSCE 

Adding, Substituting, Modifying                                
Identify by Strand and/or Content Expectation                    

Mathematics  

Algebra II

Social Studies

Visual, Performing and Applied Arts

Health and Physical Education

Other

Other

Other

Progress Reviews
First Quarter   

Goal(s) Evaluation Method Mastery criterion Status

Additional Modifications
Second Quarter   

Goal(s) Evaluation Method Mastery criterion Status

Additional Modifications
Third Quarter   

Goal(s) Evaluation Method Mastery criterion Status

Additional Modifications
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Personal Curriculum Plan

Fourth Quarter  

Goal(s) Evaluation Method Mastery criterion Status

Additional Modifications
Note: Additional or revised modifications must be made by reconvening the PC team.

Key

Examples of Evaluation Methods Examples of Mastery Criterion
Student’s Daily Work                                                                      
Documented Demonstration                                                            
Documented Observation                                                                   
Rating Scale                                                                                   
Assesment (standardized or non-standardized),
Other (specify ___________________)

Percent accurate                                              
Rate
Achievement Level
Other (specify ___________________)

Examples of Status
Achieve/Maintained
Progressing at a rate sufficient to meet the goal
Progressing below a rate sufficient to meet the goal 
Not applicable during this reporting period
Other (specify ___________________)

Signatures

Superintendent (or designee)

Parent/Guardian:

Student:

Other, specify:

Other, specify:

Other, specify:

Other, specify:
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Michigan Merit Curriculum High School Content Expectations Tracking Form 
 
Student Name:  ________________________ School:  _______________________  Grade:  ______  
 
Instructions:  Circle appropriate strand identification code and check the appropriate 
progress level.      
 
0   Not Evident  There is no evidence of progress. 
1   Developing  There is evidence of progress.  
2   Demonstrated  There is evidence of proficiency. 

 
Mathematics Example 

Course Credit Requirements:  Algebra 1 
 
STRAND: QUANTITATIVE LITERACY AND LOGIC 

Standard L1: Reasoning About Numbers, Systems, and Quantitative Situations 

L1.1 Number Systems and Number Sense 

L1.1.1 Know the different properties that hold in different number systems and recognize that 
the applicable properties change in the transition from the positive integers to all 
integers, to the rational numbers, and to the real numbers.  

                                                                                      0           1          2             
                                                                                                

    
L1.1.2 Explain why the multiplicative inverse of a number has the same sign as the number, 

while the additive inverse of a number has the opposite sign.  
       

 
L1.1.3 Explain how the properties of associativity, commutativity, and distributivity as well as, 

identity and inverse elements, are used in arithmetic and algebraic calculations. 
   

       
 

L1.1.4 Describe the reasons for the different effects of multiplication by, or exponentiation of, a 
positive number by a number less than 0, a number between 0 and 1, and a number 
greater than 1.  

       
 
L1.1.5 Justify numerical relationships.  

       
 
L1.2 Representations and Relationships 

L1.2.2 Interpret representations that reflect absolute value relationships in such contexts as 
error tolerance. 

       
 
L1.2.4 Organize and summarize a data set in a table, plot, chart, or spreadsheet; find patterns 

in a display of data; understand and critique data displays in the media. 
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L2.1 Calculation Using Real and Complex Numbers  

L2.1.1 Explain the meaning and uses of weighted averages. 
                                                                                                   0           1          2             

                                                                                                
 
L2.1.2 Calculate fluently with numerical expressions involving exponents; use the rules of  
          exponents; evaluate numerical expressions involving rational and negative exponents;  
          transition easily between roots and exponents. 

       
 
L2.1.4 Know that the imaginary number i is one of two solutions to x2 = -1.  

       
 

STRAND: ALGEBRA AND FUNCTIONS 

Standard A1: Expressions, Equations, and Inequalities 

A1.1 Construction, Interpretation, and Manipulation of Expressions 

A1.1.1 Give a verbal description of an expression that is presented in symbolic form, write an  
           algebraic expression from a verbal description, and evaluate expressions given values of 
           the variables. 

       
 
A1.1.2 Know the properties of exponents and roots, and apply them in algebraic expressions. 
  

       
 
A1.1.3 Factor algebraic expressions using, for example, greatest common factor, grouping, and 
          the special product identities.  

       
A1.2 Solutions of Equations and Inequalities  

A1.2.1 Write equations and inequalities with one or two variables to represent mathematical or  
           applied situations, and solve. 

       
 
A1.2.2 Associate a given equation with a function whose zeros are the solutions of the equation. 
 

       
 
A1.2.3 Solve (and justify steps in the solutions) linear and quadratic equations and inequalities, 
           including systems of up to three linear equations with three unknowns; apply the  
           quadratic formula appropriately. 

       
 
A1.2.4 Solve absolute value equations and inequalities, and justify steps in the solution. 
 

       
 
A1.2.6 Solve power equations and equations including radical expressions, justify steps in the  
           solution, and explain how extraneous solutions may arise. 
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A1.2.8 Solve an equation involving several variables (with numerical or letter coefficients) for a  
           designated variable, and justify steps in the solution.    

      
 

Standard A2: Functions 

A2.1 Definitions, Representations, and Attributes of Functions  

A2.1.1 Determine whether a relationship (given in contextual, symbolic, tabular, or graphical  
           form) is a function; and identify its domain and range.  

                                                                                                   0           1          2             
                                                                                                

 
A2.1.2 Read, interpret, and use function notation, and evaluate a function at a value in its 
           domain.  

       
 
A2.1.3 Represent functions in symbols, graphs, tables, diagrams, or words, and translate among  
           representations.  

       
 
A2.1.4 Recognize that functions may be defined by different expressions over different intervals  
          of their domains; such functions are piecewise-defined.  

       
 
A2.1.5 Recognize that functions may be defined recursively; compute values of and graph simple  
           recursively defined functions.  

       
 
A2.1.6 Identify the zeros of a function and the intervals where the values of a function are  
           positive or negative, and describe the behavior of a function, as x approaches positive or  
           negative infinity, given the symbolic and graphical representations.  

       
 
A2.1.7 Identify and interpret the key features of a function from its graph or its formula(e).  
 

       
 
A2.2 Operations and Transformations with Functions 

A2.2.1 Combine functions by addition, subtraction, multiplication, and division.  
 

       
 
A2.2.2 Apply given transformations to parent functions, and represent symbolically.  
 

       
 
A2.2.3 Determine whether a function (given in tabular or graphical form) has an inverse and  
           recognize simple inverse pairs.  
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A2.3 Families of Functions 
A2.3.1 Identify a function as a member of a family of functions based on its symbolic or  
          graphical representation; recognize that different families of functions have different 
          asymptotic behavior at infinity.  

                                                                                                   0           1          2             
                                                                                                

 
A2.3.2 Describe the tabular pattern associated with functions having constant rate of change 

(linear); or variable rates of change.  
       

 
A2.3.3 Write the general symbolic forms that characterize each family of functions.  
 

       
 
A2.4 Models of Real-world Situations Using Families of Functions        

A2.4.1 Identify the family of function best suited for modeling a given real-world situation.  
 

       
 
A2.4.2 Adapt the general symbolic form of a function to one that fits the specifications of a given  
           situation by using the information to replace arbitrary constants with numbers.  
 

       
 
A2.4.3 Using the adapted general symbolic form, draw reasonable conclusions about the  
           situation being modeled.  

       
Standard A3: Families of Functions 

A3.1 Lines and Linear Functions  

A3.1.1 Write the symbolic forms of linear functions (standard, point-slope, and slope-intercept)  
           given appropriate information, and convert between forms.  

       
 
A3.1.2 Graph lines (including those of the form x = h and y = k) given appropriate information.  
 

       
 
A3.1.3 Relate the coefficients in a linear function to the slope and x- and y-intercepts of its  
          graph.  

       
 
A3.1.4 Find an equation of the line parallel or perpendicular to given line, through a given point;  
           understand and use the facts that non-vertical parallel lines have equal slopes, and that  
           non-vertical perpendicular lines have slopes that multiply to give -1.  

       
A3.2 Exponential and Logarithmic Functions 

A3.2.1 Write the symbolic form and sketch the graph of an exponential function given 
appropriate information.  
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A3.2.4 Understand and use the fact that the base of an exponential function determines whether  
           the function increases or decreases and how base affects the rate of growth or decay.  

                       0           1          2             
                                                                                                

 
A3.2.5 Relate exponential functions to real phenomena, including half-life and doubling time.  

                                                                                    
              

A3.3 Quadratic Functions  

A3.3.1 Write the symbolic form and sketch the graph of a quadratic function given appropriate 
information (e.g., vertex, intercepts, etc.).  

       
 
A3.3.2 Identify the elements of a parabola (vertex, axis of symmetry, direction of opening)  
          given its symbolic form or its graph, and relate these elements to the coefficient(s) of the  
          symbolic form of the function.  

       
 
A3.3.3 Convert quadratic functions from standard to vertex form by completing the square.  
 

       
 
A3.3.4 Relate the number of real solutions of a quadratic equation to the graph of the associated 
          quadratic function.  

       
 
A3.3.5 Express quadratic functions in vertex form to identify their maxima or minima, and in 
           factored form to identify their zeros.  

       
A3.4 Power Functions  

A3.4.1 Write the symbolic form and sketch the graph of power functions.  
       

 

A3.4.2 Express directly and inversely proportional relationships as functions and recognize their 
 characteristics . 

       
 
A3.4.3 Analyze the graphs of power functions, noting reflectional or rotational symmetry.  
 

       
 

A3.5 Polynomial Functions  

A3.5.1 Write the symbolic form and sketch the graph of simple polynomial functions.  
 

       
 
A3.5.2 Understand the effects of degree, leading coefficient, and number of real zeros on the  
           graphs of polynomial functions of degree greater than 2.  
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A3.5.3 Determine the maximum possible number of zeroes of a polynomial function, and 
understand the relationship between the x-intercepts of the graph and the factored form of the 
function.    

                    0           1          2             
                                                                                                

 
 
STRAND: STATISTICS AND PROBABILITY 

Standard S2: Bivariate Data – Examining Relationships 

S2.1 Scatterplots and Correlation  

S2.1.1 Construct a scatterplot for a bivariate data set with appropriate labels and scales.  
 

                                                                                   
 
S2.1.2 Given a scatterplot, identify patterns, clusters, and outliers; recognize no correlation,  
          weak correlation, and strong correlation.  

       
 

S2.1.3 Estimate and interpret Pearson’s correlation coefficient for a scatterplot of a bivariate 
          data set; recognize that correlation measures the strength of linear association.  
 

       
 

S2.1.4 Differentiate between correlation and causation; know that a strong correlation does not 
imply a cause-and-effect relationship; recognize the role of lurking variables in 
correlation.  

       
 

S2.2 Linear Regression  

S2.2.1 For bivariate data which appear to form a linear pattern, find the least squares regression  
           line by estimating visually and by calculating the equation of the regression line; 

interpret the slope of the equation for a regression line.  
       

 

S2.2.2 Use the equation of the least squares regression line to make appropriate predictions.  
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Modifying Up Sample Schedule 
 

NOTE:  This sample takes full advantage of the provisions in MCL 380.1278a and MCL 380.1278b. Options may need to be 
developed in the local school district to recreate this model exactly.  However, local districts may have equally good options and 
resources to achieve the personal curriculum.  This model assumes a traditional 6 period day. More options may be available 
with a trimester, or block schedule, or through testing out. 

 
Sample Scenario:  Maya is a ninth grade student and a promising dancer in a magnet school.  She is a good student with 
aspirations of studying at the prestigious Columbia School for the Arts in Chicago.  Her parents want a personal curriculum that 
ensures a strong academic course of study, yet showcases her talent in Dance.   

 
 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 

Period One Algebra I Geometry 
 
 

Algebra II Pre Calculus AP Calculus 

Period Two Social Studies Honors English Honors English Honors English AP English 
 
 

Period Three Dance I 
 
 

World History AP US History AP Government Dual Enrollment in 
Dance 

Period Four  Orchestra I 
 

Dance II 
(VPAA Elective) 

Dance III/ 
VPAA Elective 
 

VPAA Elective Dual Enrollment 
 

Period Five Earth Science Biology 
 
 

Chemistry AP Biology Anatomy and 
Physiology 

Period Six Honors English 
 

VPAA Elective 
 

VPAA Elective Dual Enrollment in 
Dance/ 

Elective 

Outside of 
School Hours 
 
 

cFWD online class in  
Advisory 

Latin 1 
(online) 

Latin 2 
(online) 

Latin 3 
(online) 

AP Latin (online) 

 
By taking Algebra 1 and Earth Science in Eighth Grade two Graduation credits are met in 8th grade.  
 
Modification:  Substituting PE/Health for more math/science, or dance substituted for PE/Health, or Anatomy/Physiology 
substituted for Health/PE credit 
 
*Extra Curricular:  Junior Symphony, private dance lessons, local drama troupe 



Struggling Reader Sample Schedule 
 

NOTE:  This sample takes full advantage of the provisions in MCL 380.1278a and MCL 380.1278b. Options may need to be 
developed in the local school district to recreate this model exactly.  However, local districts may have equally good options and 
resources to achieve the personal curriculum.  This model assumes a traditional 6 period day. More options may be available 
with a trimester, or block schedule, or through testing out. 

 
Sample Scenario: A ninth grade student is a struggling reader, reading at the 5th grade level as she enters high school.  While 
she does not have too much trouble with decoding, she has great difficulty reading for understanding.  She hides her reading 
problem by occasionally misbehaving in class.   
 

 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 
Period One cFWD online class 

in  Advisory 
Algebra I 
 
 

Geometry Algebra II Accounting 

Period Two  
 

9 English 10 English 11 English 12 English 

Period Three  
 

Literacy Lab 
 
 

US History Government 
 

Economics 

World History  

Period Four   
 

PE 
 

Health 

High School 
Literacy Strategies 

Spanish 1 Spanish II 
 

Period Five  
 

Earth Science 
 

Biology 
 

Chemistry 
 

Elective 

Period Six  
 
 

VPAA Elective Elective Elective Elective 

Outside of 
School Hours 
 

 Academic Support, Book Club, Literacy Lab, ACT Prep, Online tutorial 

 
Modification: None 
Student receives a double English in grades 9 and 10.  These double English classes should be aligned to the English HSCE for 
ELA credit.  Electives can be literacy-supportive classes such as High School Literacy Strategies Class, College Literacy 
Strategies, Journalism, Creative Writing, Digital Writing, Web-Publishing, and Drama. 
 
Student would benefit if this schedule were completed in a school environment that has a school wide literacy plan, where all 
subjects support reading and writing across the curriculum.   
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Student Who Receives Special Education Services Sample Schedule 
 

NOTE:  This sample takes full advantage of the provisions in MCL 380.1278a and MCL 380.1278b. Options may need to be 
developed in the local school district to recreate this model exactly. However, local districts may have equally good options and 
resources to achieve the personal curriculum. This model assumes a traditional 6 period day. More options may be available 
with a trimester, or block schedule, or through testing out. 

 
Sample Scenario: Jamie Smith is a tenth grade student who receives special education services due to her certification as a 
student with a disability in math. Jamie has taken Algebra I with modifications and support per her IEP, but she has failed  
Algebra I twice. Jamie has completed her Educational Development Plan with her counselor, and wants to become a Child Care 
Provider after she graduates from high school. Jamie’s mother would like to request a Personal Curriculum so that Jamie can 
take other math courses and still graduate from high school with a diploma. 

 
 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 

Period One SE Math concepts Algebra I*  
 
 

Algebra I 
(repeat)* 

Integrated Math Accounting 

Period Two  9 English 10 English 11 English 12 English 
 

Period Three  
 

World History US History Government and 
Economics 
 

Human Anatomy 

Period Four   
 

Physical Education 
and Health 

Art 
 

CTE Early Childhood 
 

Period Five  
 

Biology 
 

Chemistry CTE Early Childhood 

Period Six  
 

SE Study Skills 
 

Spanish I Class CTE Early Childhood 
 

Outside of 
School Hours 
and/or 
summer 
school 
 
 

 Algebra I online 
self-paced mastery 
based course (such 
as Plato or Nova 
Net) 

Algebra I online 
self-paced 
mastery based 
course (such as 
Plato or Nova 
Net) continued 
until completed 

Math Support 
Class 

Spanish II class 
at local 
Community 
College 

 
Modification:  The math content is modified based on the IEP and as much math as practicable and may lead to a diploma 
based on district requirements. 
 
* Failed Credit 



Lost Credits Scenario #1 Sample Schedule 
 

NOTE:  This sample takes full advantage of the provisions in MCL 380.1278a and MCL 380.1278b. Options may need to be developed in 
the local school district to recreate this model exactly.  However, local districts may have equally good options and resources to achieve 
the personal curriculum.  This model assumes a traditional 6 period day. More options may be available with a trimester, or block schedule, 
or through testing out. 

 
Sample Scenario: An 11th grade student experienced a tragedy in March of his 9th grade year. A house fire burned out his family and he 
lost his 7th grade brother in the fire. He failed his second semester classes although he did pass Algebra I. Before the fire, he was an 
average student and passed Algebra I with a C-.  After the fire, the student became very depressed and he missed most of his 10th grade 
year, attending off and on.  He still managed to get credits in English, US History, and Art. Upon his return in the fall of the 11th grade 
year, he is behind 4 credits, but is determined to graduate with his class next year. In addition to completing the MMC, he must earn a 
total of 22 credits for a diploma from his district. 
 

 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 
Period One cFWD online class 

in  Advisory 
Algebra I 
 
 

Geometry Spanish I Algebra II 

Period Two  
 

9 English*   .5 Credit 
 

10 English 11 English 12 English 

Period Three  
 

World History*          
.5 Credit 
 

US History Government 
 

Economics 

Math Related 

Period Four   
 

PE 
 

Health* 

Biology* 
 

Elective Elective 

Period Five  
 

Earth Science*          
.5 credit 
 

Art 
 

Biology 
 

Chemistry 

Period Six  
 
 

Elective*   .5 credit 
 

Elective* Elective Elective 

Outside of 
School Hours 
 

 * Failed credit 
 

 Test Out: 9 English .5, Earth .5 
Health .5, World History .5 
Online or Dual Enrollment: Spanish II 

   
  Modification: None 
  This student recaptures the 9th grade credits by testing out, thereby also recapturing the credit time slots needed to reach 22 
  credits. In this scenario, the World Language requirement is taken online to acquire the needed credits to reach 22 as well as fulfill   
  the graduation requirement.  
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Lost Credits Scenario #2 Sample Schedule 
 

NOTE: This sample takes full advantage of the provisions in MCL 380.1278a and MCL 380.1278b. Options may need to be developed in the 
local school district to recreate this model exactly. However, local districts may have equally good options and resources to achieve the 
personal curriculum.  This model assumes a traditional 6 period day. More options may be available with a trimester, or block schedule, or 
through testing out. 

 
Sample Scenario: An 11th grade student experienced a tragedy in March of his 9th grade year.  A house fire burned out his family and he 
lost his 7th grade brother in the fire. He failed his second semester classes although he did pass Algebra I. Before the fire, he was an 
average student and passed Algebra I with a C-.  After the fire, the student became very depressed and he missed most of his 10th grade 
year, attending off and on.  He still managed to get credits in English, US History, and Art. Upon his return in the fall of the 11th grade 
year, he is behind 4 credits, but is determined to graduate with his class next year. In addition to completing the MMC, he must earn a 
total of 22 credits for a diploma from his district. 
 

 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 
Period One cFWD online class 

in  Advisory 
Algebra I 
 
 

Geometry Biology Spanish II 

Period Two  
 

9 English*    .5 credit 
 

10 English 11 English 12 English 

Period Three  
 

World History* 
.5 credit 

US History Government 
 

Economics 

Chemistry 

Period Four   
 

PE 
 

Health* 

Biology* 
 

Period Five  
 

Earth Science* 
.5 credit 

Art 
 

Period Six  
 
 

Elective*   .5 credit 
 

Elective* 

CTE  Electro-Mechanical Technology Block 
 
 
Completes .5 Algebra II over 2 year 
program 
 

Outside of 
School Hours 
 

 * Failed credit 
 

 Test Out: 9 English .5, Earth Science .5 
Health .5, World History .5 
Online: Spanish I  

 
Modification:.5 Algebra II in Career and Technical Education Electro-Mechanical Technology program 
This student recaptures the 9th grade credits by testing out, thereby also recapturing the credit time slots needed to reach 22 credits.  In 
this scenario, one world language requirement is taken online in the junior year. We are assuming that this student was not too far off 
track before tragedy struck. This student appears to be motivated to graduate with his class.  
 
* Failed Credit 
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Sample Instruction and Diploma Attainment Options for 
the MI Merit Curriculum

Traditional Options

Intrinsic Motivation 

Complete in 4 Years

Traditional Content Sequence

Regular Course Sequence

Follows Regular
Day/School Schedule

“Typical” Classroom 
Design for Instruction

HSCE/Goals Attainment 
in a Course/Program setting

HSCE/Goals Attainment 
in “Typical” HS Settings

Seat Time 

“Typical” Classroom
Instruction Delivery

Flexible Options

Extrinsic Motivation 

Demonstrated proficiency of HSCE 

Extend/Shorten HS Completion Time

Personal Curriculum 

Flexible Sequence

Flexible Day/Week Schedule

Adapted Instruction 
(Differentiated Instruction, 

Universal Design)

HSCE/Goals Attainment 
in Community Settings

HSCE/Goals Attainment in 
Alternative School Settings 

(CTE, College, Online)

Mediated/Direct Instruction
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Personal Curriculum Development Process Grade by Grade 

        
Grade General Ed Process  Parent  Special Ed support/link   

6 • Orientation for parents 
and students to EDP.  

    

  
        

7 • Begin EDP development.    • Consider development of 
a transition IEP linked to 
EDP. 

  
        

8 • Complete EDP by end of 
8th grade.   

• Plot out high school 
course of study.  

• PC modification may be 
requested and agreed to 
but may not take effect 
until high school and 
other credit eligibility 
requirements are met.  

 • Parents of a student 
with a disability may 
initiate PC modifications. 

• Modifications must be 
agreed to by a team.  

• Modifications must be 
necessary because of 
the pupil's disability.  

• Modifications must be 
consistent with EDP and 
IEP.   

 • Consider development of 
a transition IEP linked to 
EDP.   

• For students whose 
parents request a 
personal curriculum 
modification, a transition 
IEP must be developed 
to support the EDP.  

• School psychologist, if 
available, should be 
involved.    

        
9 • Review and update EDP. 

• Review and revise 
course of study based 
on EDP as needed.   

• Inform parent of MME 
requirements and the 
student’s course of 
study.  

• Notification to 
parents/student if not 
successfully completing 
required credit or if at 
risk of withdrawal.  

• Identify available 
tutoring, supplemental 
educational supports, 
and counseling services 
that may be available 
through the school.  

 • Review quarterly 
progress reports from 
school.   

• Make student available 
for tutoring, 
supplemental 
educational supports, 
and counseling services 
that may be available 
through the school. 

 • For students who will 
reach age 16 within the 
time frame of the 
current IEP, a transition 
IEP must be developed 
to support the EDP.   

• Inform parent quarterly 
of academic progress in 
modified areas.  
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Grade General Ed Process  Parent  Special Ed support/link   
10 • Review and update EDP. 

• Review and revise 
course of study based 
on EDP as needed.  

• Inform parent quarterly 
of academic progress in 
modified areas.   

• Inform parent of MME 
requirements and the 
student’s course of 
study.  

• Notification to 
parents/student if not 
successfully completing 
required credit or if at 
risk of withdrawal.   

• Identify available 
tutoring, supplemental 
educational supports, 
and counseling services 
that may be available 
through the school.  

 • Review quarterly 
progress reports from 
school.   

• Make student available 
for tutoring, 
supplemental 
educational supports, 
and counseling services 
that may be available 
through the school. 

 • For students who will 
reach age 16 within the 
time frame of the 
current IEP, a transition 
IEP must be developed 
to support the EDP.  

• Continue to review 
progress in course of 
study, post-secondary 
goals, and EDP goals.  

• Inform parent quarterly 
of academic progress in 
modified areas.  

  
        

11 • Review and update EDP.  
• Review and revise 

course of study based 
on EDP as needed.  

• Inform parent of 
academic progress in 
modified areas.   

• Inform parent of MME 
requirements and the 
student’s course of 
study.  

• Notification to 
parents/student if not 
successfully completing 
required credit or if at 
risk of withdrawal.   

• Identify available 
tutoring, supplemental 
educational supports, 
and counseling services 
that may be available 
through the school.  

 • PC considerations 
(initiated by parent) can 
begin. Modifications 
must be consistent with 
EDP.  

 • For students who have 
not yet made curriculum 
modifications, update 
transition IEP, determine 
special education 
supports, supplemental 
aids, and services to 
help the student meet 
post-secondary goals 
and EDP goals.  

• For students who have 
an existing PC, review 
and update all existing 
plans as 
necessary/required. 

• Continue to review 
progress in course of 
study, post-secondary 
goals, and EDP Goals.  

• Inform parent quarterly 
of academic progress in 
modified areas.  
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Grade General Ed Process  Parent  Special Ed support/link   
12 • Review and update EDP.  

• Review and revise 
course of study based 
on EDP as needed.  

• Inform parent of 
academic progress in 
modified areas.   

• Inform parent of MME 
requirements and the 
student’s course of 
study.  

• Notification to 
parents/student if not 
successfully completing 
required credit or if at 
risk of withdrawal.   

• Identify available 
tutoring, supplemental 
educational supports, 
and counseling services 
that may be available 
through the school.  

 • PC considerations 
(initiated by parent) 
reviewed and updated. 
Modifications must be 
consistent with EDP.  

 • For students who have 
not yet made curriculum 
modifications, update 
transition IEP, determine 
special education 
supports, supplemental 
aids, and services to 
help the student meet 
post-secondary goals 
and EDP goals.  

• For students who have 
an existing PC, review 
and update all existing 
plans as 
necessary/required. 

• Continue to review 
progress in course of 
study, post-secondary 
goals, and EDP Goals. 
Inform parent quarterly 
of academic progress in 
modified areas.  

  
        

13+ • Review and update EDP. 
• Review and revise 

course of study based 
on EDP as needed.  

• Inform parent of 
academic progress in 
modified areas.   

• Inform parent of MME 
requirements and the 
student’s course of 
study.  

• Notification to 
parents/student if not 
successfully completing 
required credit or if at 
risk of withdrawal.  

• Identify available 
tutoring, supplemental 
educational supports, 
and counseling services 
that may be available 
through the school.  

 • PC considerations 
(initiated by parent) 
reviewed and updated. 
Modifications must be 
consistent with EDP.  

 • For students who have 
not yet made curriculum 
modifications, update 
transition IEP, determine 
special education 
supports, supplemental 
aids, and services to 
help the student meet 
post-secondary goals 
and EDP goals.       

• For students who have 
an existing PC, review 
and update all existing 
plans as 
necessary/required. 

  
 



Improving Educational Planning and Achievement           
for All Students 

Guidelines for the Use of an Educational Development Plan (EDP) 

The first step in developing an individualized approach to learning starts with the 
Educational Development Plan (EDP).  The Michigan Merit Curriculum (MMC) 
legislation states that, “The board of a school district or board of directors of a 
public school academy shall ensure that each pupil in Grade 7 is provided with the 
opportunity to develop an educational development plan, and that each pupil has 
developed an educational development plan before he or she begins high school. An 
educational development plan shall be developed by the pupil under the supervision 
of the pupil's school counselor or another designee qualified and selected by the 
high school principal and shall be based on a career pathways program or similar 
career exploration program.”1   
 
For students with disabilities, the EDP begins to fulfill many of the secondary 
transition requirements of IDEA 2004 long before the federal mandates take effect.  
Since the EDP addresses education, career goals, strategies, and classes it makes 
sense to complete the initial planning for students with disabilities by incorporating 
training goals and adult living goals as appropriate.  This helps create alignment 
between the essential accountabilities of both general and special education. 
 
Requirements 
 
The following are the requirements of an Educational Development Plan:  

 
a. Plan - 6 plus years:  State statute requires local schools to provide 

the opportunity to begin an EDP in Grade 7, and requires every 
student to have one when entering high school, so students will be 
able to plan for middle school and high school course-taking to meet 
their goals. The Educational Development Plan (EDP) is a secondary/ 
postsecondary planning tool that directs the educational plan and 
career planning activities schedule for the final six years of a student’s 
K-12 learning career. Many schools already use paper or electronic 
EDPs or a web-based system such as My Dream Explorer or Career 
Cruising. Schools now have a free online career exploration course to 
add to other career exploration tools – Career Forward (cFWD). In 
their EDPs, students write education, pathway, and career goals, 
including strategies and high school classes that will help them reach 
these goals. EDPs are “living” documents that are updated as student’s 
age, and their interests and abilities become more obvious and 
focused. 

                                                 
1 MCL 380.1278 a  
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b. Updated Yearly: Each year a student’s EDP should be reviewed and 
updated as needed. An EDP process could also include work samples 
for each year that document the student’s progress and 
accomplishments.  

c. Pathway/change: Schools must establish times to review EDPs 
frequently and even rewrite the EDP as students choose high school 
courses or change career pathway choices. The EDP will help the 
student focus on goals and plan for the future. 

d. For all students: The primary author of an EDP is the student with 
guidance from school advisors, parents, and community contacts when 
applicable.   

e. Special Education – IEP/EDP – Transition: IDEA 2004 states that 
“transition services are a coordinated set of activities … that focus on 
improving the academic and functional achievement of the child with a 
disability to facilitate the child’s movement from school to post-school 
activities…” and “includes instruction, related services, community 
experiences, the development of employment, and other post-school 
adult living objectives …”  Additionally, IDEA 2004 states that the IEP 
shall contain “appropriate, measurable postsecondary goals … related 
to education, training, employment, and, where appropriate, 
independent living skills; the transition services (including courses of 
study) needed to assist the child in reaching those goals…” Here we 
find the intersection between the EDP and the IEP. 

As described above, during the EDP process students identify 
education, pathway, and career goals in planning for the courses they 
will take throughout high school. For students receiving special 
education, this may fulfill (at least in part) the IDEA requirement to 
identify courses of study. The EDP outlines the “academic course of 
study” and the IEP identifies the supports, accommodations, and 
services that are necessary to support the student’s success toward 
the EDP goals. The IEP should refer to the EDP when addressing 
courses of study. If the EDP contains the essential elements outlined in 
the next section, it creates an important and necessary link required 
by the MMC legislation. 

Students with a disability are allowed a Personal Curriculum 
modification only if “the modification is consistent with both the pupil’s 
Educational Development Plan … and the pupil’s Individualized 
Education Program.” To show alignment with these documents it will 
be necessary to clearly specify a student’s postsecondary goals in 
his/her IEP using the same or similar language as that used in the 
EDP.  
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The role of the IEP is to support the student’s progress in the general 
curriculum not to make exceptions to it.  The statute is specific about 
modifications to the MMC made through the Personal Curriculum, 
indicating that modifications must be consistent with both the EDP and 
the IEP.    

 
Universal elements of quality planning may be blended with the 
current EDP process including the:  
  
1) development of post-secondary goals in education, training, 

employment, and adult living (when appropriate) 
2) identification of student preferences, interests, strengths and needs 
3) review of academic performance, learning style, and effective 

support strategies K-8 
4) identification and coordination of course(s) and support and 

possible consideration of a PC 
5) annual review  

 
f. Early Start - The EDP in Grade 7: While many schools now use an 

EDP with students in Grade 8, the statute clearly states that students 
should be provided the opportunity to develop an EDP in Grade 7.  
Beginning the process a year earlier will give students additional time 
to think about career and education goals as well as giving each 
student time to prepare for the rigor demanded at the high school 
level. The CareerForward (cFWD) course available at no cost through 
Michigan Virtual University could provide a good starting point for 
students to explore the world of work in the 21st century.  
(http://www.mivhs.com/content.cfm?ID=693)   

g. College awareness: The primary emphasis of the EDP is the 
student’s statement of career goals and a plan of action for reaching 
them. Each student will become more aware, through the EDP process, 
of the connection between a career goal and the credential required to 
attain that goal. The EDP provides opportunities to discuss 
postsecondary education and training, and allow students to think 
about the credits they need to take in middle school and high school so 
they will be well prepared to enter college and take credit-bearing 
courses. The student needs to be aware of basic requirements for 
college and employment, disability supports (if special education), 
both traditional and alternative pathways for meeting the MMC, e.g., 
community college, trade schools, technical college, apprenticeship 
program, Career and Technical Education, or an interdisciplinary 
course sequence. 

 
h. Clarification of uses:  The EDP does not take the place of either an 

IEP or a Personal Curriculum modification. The EDP can provide 
support and documentation for a Personal Curriculum modification.   
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Essential Elements for EDP 

No specific form or format for an EDP is required, so a school can custom design 
the form or format that works best for the local needs.  However there are some 
essential elements to include in any EDP. 

1. Personal Information – This usually includes the student’s name, date   
of birth, and grade level in school. The school could use a personal 
identification number for each student to maintain confidentiality when 
sharing information among staff or publishing information online. The EDP 
is a student record and should be maintained with the same policies 
governing other student records, as required in the Family Education 
Rights and Privacy Act (FERPA). 

2. Career Goal(s) – Each student should identify a career pathway or 
career goal.  These may be more general in middle school and become 
more specific as the student progresses through high school. 

3. Educational/Training Goal(s) – Each student should identify the level 
of educational preparation that will be needed to meet the career goal.  
This encourages students to think beyond high school graduation and set 
long-range goals. Options include on-the-job training, military service, 
certificate programs, two year associate degree programs, apprenticeship 
programs, trade or technical education, four year university programs, 
and advanced university degree or professional preparation programs.   

4. Assessment Results – The student may summarize the results of 
various assessments, highlighting information that is relevant to making 
career decisions.  Assessment data may include formal and informal data 
such as: career interest surveys, aptitude testing, informal observations, 
student projects or hobbies, academic achievement, and extra curricular 
activities. From this information students will be able to identify individual 
interests and strengths. They may also set improvement goals. Over time, 
students will be able to use this information to confirm career decisions or 
adjust goals. 

5. Plan(s) of Action – The student can plan career awareness or 
exploration activities, work-based activities, and course selections that 
will prepare her/him for greater understanding of career options and 
achievement of career goals. Activities may include volunteer or work-
related experiences including job shadowing, mentorship programs in 
community businesses, or part-time employment in areas related to the 
career goal(s).   

Students may also investigate educational programs available within the 
school or college curriculum that will provide opportunities to become 
more aware and skilled in a career pathway, e.g., an internship in a 
community agency, intensive project-based learning in a particular 
course. The student should also take the time to explore the opportunities 
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for earning college credit while still in high school through Advanced 
Placement Courses, dual enrollment, International Baccalaureate, and 
other programs. The action plan should include high school course 
selections, projected completion date, desired degree, certificate or other 
credential, timeline for college application, financial assistance deadlines, 
and employment opportunities. 

The plan may also identify special resources and support needed for the 
student’s success in the Personal Curriculum. For example, an EDP might 
contain a personal literacy plan to aid students who are struggling 
readers, or a prevention plan for students who have been identified as at 
risk of dropping out. 

6. Parent Consultation/Endorsement – Parents /guardians should have 
the opportunity to review and endorse their child’s EDP. This will give 
parents access to information about emerging careers and employment 
trends so they can help their children to prepare for the future.  
Parents/guardians may also need to discuss assessment results or have 
assistance interpreting them. Students should be encouraged to discuss 
career-related issues with their parents and share their goals and action 
plans. 
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Resources 
 
Career and Technical Education (CTE) is a major and long-standing academic, 
technical and employability skills educational opportunity enterprise within the 
United States’ P-16 education system. More than 95 percent of high school students 
take at least one CTE course during their high school career, and about one-third of 
high school students take a concentration of three or more related CTE courses 
before they graduate. In addition to CTE courses offered within most of the nation’s 
more than 16,000 typical high schools, there are approximately 1,000 regional 
career technology centers that offer more intensive CTE programs preparing 
students, both of the youth and adult age groups, for further education, and in 
some cases for entry into the workforce. In addition, a large number of high school 
reform strategies and new small schools employ interest-based programs, including 
CTE, as a way to increase motivation and student engagement. Further, about one-
third of all students in undergraduate postsecondary education are considered to be 
in postsecondary career and technical vocational programs, and these students 
vary widely in age, income, work experience, and previous college activity. 
 
Career and Technical Education should: 
 

• Support students in the acquisition of rigorous core academic knowledge, 
technical skills, employability skills, habits, and attitudes needed for success 
in postsecondary education, and the highly-skilled workplace 

• Engage students in specific, career-related learning experiences that equip 
them to make well-informed decisions about further education and training 
and employment opportunities 

• Prepare students who may choose to enter the workforce directly after high 
school with levels of skill and knowledge in a particular career and technical 
area that will be valued in the global economy and marketplace 

 
Career Cruising Career Cruising is an interactive career resource designed for 
people of all ages.  Information about the tool is available here: 
http://www.careercruising.com/default.asp.  Career Cruising helps students plan 
their future. It includes exceptional assessment tools, detailed occupation profiles, 
and comprehensive post-secondary education information to help students move 
seamlessly through the career exploration and planning process. At the same time, 
students have access to the real-time information and statistics needed to track 
progress and achievement.  This online career information software is used by 
Oakland County districts as a part of the Career Focused Education Plan, including 
helping districts develop comprehensive career development plans and the 
completion of student Educational/Employability Development Plans. 

Career Forward™ (CFWD™) is designed to help Michigan students understand 
how to plan their work lives and career opportunities, and the implication of the 
global economy.  It satisfies the new Michigan Merit Curriculum requirements for an 
online course. It has been developed through a partnership of the Michigan 
Department of Education and the Michigan Virtual University, with major funding 
provided by Microsoft Corporation’s US Partners in Learning program.  Support for 
online delivery is provided by Blackboard, Inc. 

http://www.careercruising.com/default.asp
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Course Description: This new Michigan Virtual High School course helps 
secondary school students wrestle with some of the burning questions about 
their futures: What am I going to do with my life? What is the world of work 
like? What will I need to succeed? How do I match my interests with work? 
Using a variety of multimedia, course topics explore these questions and 
more. Throughout the course, students are asked frequently to reflect on 
what they’re learning, to write their thoughts down as a continual refinement 
of their thinking and to discuss their thoughts with other students, either in-
person or online. Key benefits of the course include learning about the world 
of work, gaining experience with online resources and satisfying the new high 
school graduation requirement for online learning. More information about 
Career Forward™ and the Michigan Virtual High School can be found here: 
http://www.mivhs.org/index.cfm. 

Choices® Planner is an online career information delivery system that helps 
students compare, connect and choose from a vast network of work and education  
options,  effortlessly  building  powerful  plans.  More information is located at the 
Bridges website: 
http://www.bridges.com/us/prodnserv/choicesplanner_hs/index.html
 
Mydreamexplorer (MDX), an online career development tool, is designed for 
educators, administrators and parents to help middle and high school students turn 
career dreams into realities. MDX includes online informational interviews with 
Michigan career professionals for students; an educator workshop and a messaging 
system that allows educators to send messages to one student at a time, to specific 
groups, or to an entire school; and online career information video workshops for 
parents. All Michigan middle school and high school students will be able to explore 
career and education options and complete Educational Development Plans using 
this program.  [The State School Aid Act 2006-2007 provides open access to 
Michigan Virtual University’s Website:  http://www.mois.org/content.cfm?ID=413.] 
 
Michigan Virtual University and Michigan Virtual High School 
 
The Michigan Virtual University (MVU) is a private, non-profit 501(c)(3) corporation 
created by the state of Michigan in 1999 to expand the use of learning technologies 
and to accelerate change in public education. An independent Board of Directors 
representing business, education leaders, and state government governs MVU. 
 
Public Act 230 of 2000 authorized the implementation of the Michigan Virtual High 
School (MVHS).  The goals of the MVHS are: 
 

• Expand curricular offerings for high schools across the state, 
• Provide students with opportunities to develop new skills and competencies, 
• Provide opportunities for teachers to learn new skills and strategies, 
• Serve as a model for the use of interactive multimedia tools, 
• Accelerate the state’s ability to respond to current and emerging educational 

demands, 
• Offer courses and services to both traditional and nontraditional audiences,  
• Offer college level equivalent courses and at-risk programs and services. 

http://www.mivhs.org/index.cfm
http://www.bridges.com/us/prodnserv/choicesplanner_hs/index.html
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Since its inception the MVHS has supported more than 25,000 course enrollments 
and served more than 157,000 students with an online ACT, SAT, PSAT or Michigan 
assessment review tool. The MVHS works with middle and high schools across the 
state to provide online courses for students enrolled in urban, suburban, and rural 
school districts. To date, the MVHS has served over 400 public and private middle 
and high schools with an online course or test review tool.  The MVHS does not 
grant course credit or award diplomas independently, but works in partnership with 
local and intermediate school districts which award credit or diplomas. 
 
In 2005 the MVHS was awarded accreditation by the North Central Commission on 
Accreditation and School Improvement (NCA), and the Commission on International 
and Trans-Regional Accreditation (CITA). This comprehensive program evaluation 
process recognizes the efforts of the MVHS to offer high quality online instructional 
services.  During the 2006-07 school year, the MVHS is offering more that 100 
online courses in content areas including mathematics, science, language arts, 
social studies, world languages, health, career planning, and computer science. 
 
The MVU also provides a broad array of online professional development 
opportunities for educators.  Since 2003, the Michigan Department of Education 
(MDE) and the MVU,  worked collaboratively on a multi-year partnership to plan, 
develop and implement an online system of professional development for Michigan's 
teachers and educators, MVU and MDE created, LearnPort, a statewide 
communication and professional development portal for use by Michigan's 
educators and members of the K-12 community. 
 
Michigan LearnPort’s primary functions are to: 
 

• Deliver quality online professional development to the desktop, 
• Foster teachers’ communication with mentors, principals, and other teachers 

within their school or across the state who have common interests, 
• Enable teachers and administrators to plan, earn, and keep track of 

professional development, 
• Assist in aligning teacher development plans to district and school 

improvement goals, 
• Provide a delivery vehicle for content developed by a variety of content 

providers, including schools, districts, ISDs, universities, and the private 
sector. 

 
This development effort continues to significantly expand the capacity of Michigan’s 
educational community by delivering high-quality, online professional development 
services to Michigan teachers, administrators, and paraprofessionals on an 
“anytime/anywhere” basis. 
 
The MVU also operates an online career development and exploration tool for 
Michigan schools, mydreamexplorer®.  The Michigan Legislature and the Governor 
appropriated funding for all Michigan schools to have access to mydreamexplorer at 
no cost to support students’ discovery, planning, and development of career 
interests that leads to the required Education Development Plan (EDP).  In February 
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2007, MVU announced the release of its innovative new online course, 
CareerForward™ that was developed to assist Michigan’s high school students to 
better prepare for the future. 
 
The MVU and MVHS are working closely with the MDE and with Michigan’s K-12 
community to assist students and schools in meeting the requirements of the new 
Michigan Merit Curriculum adopted in 2006.  This includes the requirement that 
students complete a meaningful online course or learning experience prior to 
graduation.  Completing an online learning experience in high school will allow 
students to develop 21st Century learning skills and become familiar with a key 
means of increasing their own knowledge.  It will also enable them to keep pace 
with the demands that they will encounter in higher education, in the workplace, 
and in their personal life-long learning. 
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Glossary of Terms 
 
 
Academic course work- work completed by student to meet the MMC content 
expectations and credit guidelines 
 
Academically rigorous course- a course (class) which has the goal of achieving 
mastery of the expectations or course credit guidelines of the MMC 
 
Accommodations- changing the context, setting or procedures for learning an 
expectation or guideline (see alternative instructional delivery methods) 
 
Adult mentoring- structured opportunities for adults outside of education, to meet 
with students and assist them with understanding MMC expectations and course 
credit guidelines, as well as providing role models for success 
 
Alternative instructional delivery methods- instructional strategies teachers 
use to teach content expectations and guidelines such as apprenticeships, tutoring, 
or problem centered learning 
 
Assessment- all of the many different ways that measure a student’s skills or     
knowledge in a subject area   
 
Attention Deficit Disorder (ADD)- a condition whereby a child has a short 
concentration span and has difficulty staying on task 
  
Attention Deficit and Hyperactivity Disorder (ADHD)- a condition whereby a 
child has difficulty in maintaining concentration and has difficulty  staying on task 
due to hyperactivity 
 
Challenging Curriculum- a rigorous sequence of content expectations and subject 
matter based on state and national standards 
 
Career Pathway– broad grouping of careers that share similar characteristics and 
employment requirements   
 
College credit opportunities- options for students to further their academic and 
personal interests at a college or university after they have exhausted the course 
work offered at their local high school 
 
Context or setting- changing the teaching and learning environment to facilitate 
the learning of content expectations or guidelines (see alternative instructional 
delivery methods) 
 
Credit-bearing course- Credit-bearing courses are those that are counted 
towards a diploma  
 
Continuing Education- formal and informal learning that occurs throughout the 
life of an individual 
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Curriculum- the planned scope and sequence of credits students are expected to 
achieve toward a desired outcome 
 
Differentiated instruction- this is also referred to as “individualized” or 
“customized” instruction that offers different approaches to learning within a single 
lesson to meet students’ needs or learning styles in the classroom  
 
Disabilities- a condition that may hinder learning such as mental retardation, 
hearing impairments (including deafness), speech or language impairments, visual 
impairments (including blindness), serious emotional disturbance, orthopedic 
impairments, autism, traumatic brain injury, other health impairments, or specific 
learning disabilities requiring special education and related services that meet the 
requirements of Section 504 of the Rehabilitation Act of 1973 or IDEA 2004 
 
Dual enrollment- courses taken at a community college, college or university 
which simultaneously earns high school and college credit 
 
Flexible scheduling- adjustments in a school’s schedule to modify the time or 
length of a class period or school day to facilitate learning 
 
Individualized Education Program (IEP)- a written statement for a student 
with a disability that is developed, reviewed, and revised in accordance with the 
Individuals with Disabilities Education Act 2004 (IDEA 2004) 
 
International Baccalaureate- an internationally prescribed sequence of rigorous 
courses for grades 9 to 12 which, when successfully completed, earns a high school 
diploma 
 
Integrated instruction- an instructional technique in which the teacher 
incorporates educational objectives from more than one subject or discipline into a 
single lesson, unit, or course 
 
Learning style- the unique manner which characterizes how each individual learns 
 
Living document- one that can be changed when those affected agree change is 
needed 
 
Lower-level course- a course that does not meet rigorous content related to state 
and or national standards and content expectations 
 
Modification– an adjustment or change in the credit requirements, context, or 
delivery of a content expectation of the Michigan Merit Curriculum 
 
On-line learning- a structured learning activity that utilizes technology with 
intranet/internet-based tools and resources as the delivery method for instruction, 
research, assessment, and communication 
 
Peer coaching- structured opportunities for students to assist each other in their 
learning 
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Personal literacy plan- a plan designed for students who are reading below      
grade level, including assistance from a reading specialist/literacy coach to raise the 
student’s reading/writing/numeracy skill levels 

Post-secondary education- planned learning which takes place after students 
complete grade 12 
 
Project based learning- an alternative method of instruction in which a project is 
used to learn and assess specific MMC learning expectations or course credit 
guidelines 
 
Summary of Performance (SOP)- documents educational experiences, 
academic, and functional performance for student with an IEP upon completion of 
school  
 
Specialized instruction- individualized method of instruction designed to meet 
the individual needs of a student 
 
Spiraled curriculum- an orderly grouping of learning sequentially from concrete to 
more abstract or complex   
 
Standardized tests-  general achievement tests designed to measure how well a 
student has learned basic knowledge and skills taught in schools 
 
Traditional delivery methods- instructional approaches used when teaching. 
such as group work, reading textbooks, demonstrations, or projects 
 
Transition assessment- the gathering of information for all students with IEPs 
about their education, training, employment, and where appropriate, adult living 
skills 
 
Work based learning- meeting specific MMC learning expectations or course 
credit guidelines through employment in a particular job 
  
 



PERSONAL CURRICULUM  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

What the Michigan Merit Curriculum Law Says 

380.1278b(5) The parent or legal guardian of a pupil may request a personal curriculum for the pupil 
that modifies certain of the Michigan merit standard requirements under subsection (1) or section 
1278a(1)(a). If all of the requirements under this subsection for a personal curriculum are met, then 
the board of a school district or board of directors of a public school academy may award a high school 
diploma to a pupil who successfully completes his or her personal curriculum even if it does not meet 
the requirements of the Michigan merit standard required under subsection (1) and section 
1278a(1)(a). All of the following apply to a personal curriculum: 

(a) The personal curriculum shall be developed by a group that includes at least the pupil, at least 1 of 
the pupil's parents or the pupil's legal guardian, and the pupil's high school counselor or another 
designee qualified to act in a counseling role under section 1233 or 1233a selected by the high school 
principal. In addition, for a pupil who receives special education services, a school psychologist should 
also be included in this group. 

(b) The personal curriculum shall incorporate as much of the subject area content expectations of the 
Michigan merit standard required under subsection (1) and section 380.1278a(1)(a) as is practicable 
for the pupil; shall establish measurable goals that the pupil must achieve while enrolled in high school 
and shall provide a method to evaluate whether the pupil achieved these goals; and shall be aligned 
with the pupil's educational development plan developed under subsection (11).  

(c) Before it takes effect, the personal curriculum must be agreed to by the pupil's parent or legal 
guardian and by the superintendent of the school district or chief executive of the public school 
academy or his or her designee. 

(d) The pupil's parent or legal guardian shall be in communication with each of the pupil's teachers at 
least once each calendar quarter to monitor the pupil's progress toward the goals contained in the 
pupil's personal curriculum. 

(e) Revisions may be made in the personal curriculum if the revisions are developed and agreed to in 
the same manner as the original personal curriculum. 

(f) The English language arts credit requirements of subsection (1)(a) and the science credit 
requirements of subsection (1)(b) are not subject to modification as part of a personal curriculum 
under this subsection. 

(g) Except as otherwise provided in this subdivision, the mathematics credit requirements of section 
1278a(1)(a)(i) may be modified as part of a personal curriculum only after the pupil has successfully 
completed at least 2-1/2 credits of the mathematics credits required under that section and only if the 
pupil successfully completes at least 3-1/2 total credits of the mathematics credits required under that 
section before completing high school. The requirement under that section that a pupil must 
successfully complete at least 1 mathematics course during his or her final year of high school 
enrollment is not subject to modification as part of a personal curriculum under this subsection. The 
algebra II credit required under that section may be modified as part of a personal curriculum under 
this subsection only if the pupil has successfully completed at least 2 credits of the mathematics 
credits required under section 1278a(1)(a)(i) and meets 1 or more of the following: 

(i) Has successfully completed the same content as 1 semester of algebra II, as determined by the 
department. 

(ii) Elects to complete the same content as algebra II over 2 years, with a credit awarded for each of 
those 2 years, and successfully completes that content. 

(iii) Enrolls in a formal career and technical education program or curriculum and in that program or 
curriculum successfully completes the same content as 1 semester of algebra II, as determined by the 
department. 
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What the Michigan Merit Curriculum Law Says (continued) 
(h) The social science credit requirements of section 1278a(1)(a)(ii) may be modified as part of a personal 
curriculum only if all of the following are met: 

(i) The pupil has successfully completed 2 credits of the social science credits required under section 1278a(1), 
including the civics course described in section 1166(2). 

(ii) The modification requires the pupil to complete 1 additional credit in English language arts, mathematics, or 
science or 1 additional credit in a language other than English. This additional credit must be in addition to the 
number of those credits otherwise required under subsection (1) and section 1278a(1) or under section 1278a(2). 

(i) The health and physical education credit requirement under section 1278a(1)(a)(iii) may be modified as part of 
a personal curriculum only if the modification requires the pupil to complete 1 additional credit in English language 
arts, mathematics, or science or 1 additional credit in a language other than English. This additional credit must 
be in addition to the number of those credits otherwise required under subsection (1) and section 1278a(1) or 
under section 1278a(2). 

(j) The visual arts, performing arts, or applied arts credit requirement under section 1278a(1)(a)(iv) may be 
modified as part of a personal curriculum only if the modification requires the pupil to complete 1 additional credit 
in English language arts, mathematics, or science or 1 additional credit in a language other than English. This 
additional credit must be in addition to the number of those credits otherwise required under subsection (1) and 
section 1278a(1) or under section 1278a(2). 

(k) If the parent or legal guardian of a pupil requests as part of the pupil's personal curriculum a modification of 
the Michigan merit standard requirements that would not otherwise be allowed under this section and 
demonstrates that the modification is necessary because the pupil is a child with a disability, the school district or 
public school academy may allow that additional modification to the extent necessary because of the pupil's 
disability if the group under subdivision (a) determines that the modification is consistent with both the pupil's 
educational development plan under subsection (11) and the pupil's individualized education program. If the 
superintendent of public instruction has reason to believe that a school district or a public school academy is 
allowing modifications inconsistent with the requirements of this subdivision, the superintendent of public 
instruction shall monitor the school district or public school academy to ensure that the school district's or public 
school academy's policies, procedures, and practices are in compliance with the requirements for additional 
modifications under this subdivision. As used in this subdivision, "child with a disability" means that term as 
defined in 20 USC 1401. 

(l) If a pupil transfers to a school district or public school academy from out of state or from a nonpublic school, 
the pupil's parent or legal guardian may request, as part of the pupil's personal curriculum, a modification of the 
Michigan merit standard requirements that would not otherwise be allowed under this section. The school district 
or public school academy may allow this additional modification for a transfer pupil if all of the following are met: 

(i) The transfer pupil has successfully completed at least the equivalent of 2 years of high school credit out of 
state or at a nonpublic school. The school district or public school academy may use appropriate assessment 
examinations to determine what credits, if any, the pupil has earned out of state or at a nonpublic school that may 
be used to satisfy the curricular requirements of the Michigan merit standard and this subdivision. 

(ii) The transfer pupil's personal curriculum incorporates as much of the subject area content expectations of the 
Michigan merit standard as is practicable for the pupil. 

(iii) The transfer pupil's personal curriculum requires the pupil to successfully complete at least 1 mathematics 
course during his or her final year of high school enrollment. In addition, if the transfer pupil is enrolled in the 
school district or public school academy for at least 1 full school year, both of the following apply: 

(A) The transfer pupil's personal curriculum shall require that this mathematics course is at least algebra I. 

(B) If the transfer pupil demonstrates that he or she has mastered the content of algebra I, the transfer pupil's 
personal curriculum shall require that this mathematics course is a course normally taken after completing algebra 
I. 

(iv) The transfer pupil's personal curriculum includes the civics course described in section 1166(2). 

(m) If a pupil is at least age 18 or is an emancipated minor, the pupil may act on his or her own behalf under this 
subsection. 
(n) This subsection does not apply to a pupil enrolled in a high school that is designated as a specialty school under 
section 1278a(5), and that is exempt under that section from the English language arts requirement under subsection 
(1)(a) and the social science credit requirement under section 1278a(1)(a)(ii). 

 (6) If a pupil receives special education services, the pupil's individualized education program, in accordance with 
the individuals with disabilities education act, title VI of Public Law 91-230, shall identify the appropriate course or 
courses of study and identify the supports, accommodations, and modifications necessary to allow the pupil to 
progress in the curricular requirements of this section and section 1278a, or in a personal curriculum as provided 
under subsection (5), and meet the requirements for a high school diploma. 
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Background Information 
 
The Michigan Merit law outlined above allows a parent or legal guardian of a student to request certain 
modifications to the state high school graduation requirements under limited conditions to ensure all 
students are effectively and consistently engaged in school regardless of need or disability.   
 
According to the American College Test (ACT) report Crisis at the Core: Preparing All Students for College 
and Work, only 32 percent of U.S. students entering ninth grade graduate prepared for college.  For African 
Americans, the number is 20 percent; for Latinos, it is 16 percent.  In fact, most high school graduates 
readily admit they were not significantly challenged in school or ready for employment or college.  Forty 
percent say they wished they had worked harder, especially in math, science and English.  Employers and 
college leaders say high school graduates need to master higher-level mathematics and communications 
skills.  The key to students succeeding in college or the workplace is taking advanced high school courses in 
English, science and math beyond Algebra II.i

 
Research suggests that:ii

• The quality of courses completed in high school is a greater predictor of college success than test 
scores, class rank, or grade point average. 

• Students are more likely to pass high-level courses than low-level courses.  Thus, the research 
suggests that increasing access by all students to advanced academic course work will improve 
student academic achievement. 

• Those who enter high school with test scores in the lowest quartile learn more in academically 
rigorous courses than they do in either the low-level vocational or general courses in which they are 
traditionally enrolled.  Moreover, students enrolled in lower-level courses were more likely to earn a 
“D” or “F” in those courses despite their level of ability. 

• When minority students are required to take rigorous college preparatory curricula, they rise to the 
challenge: 

o For example, the San Jose Unified School District in California recently showed dramatic 
results after it required all students to take the A–G curriculum required for admission to the 
University of California system.  Between 1998 and 2002, test scores of African American 
11th graders increased nearly seven times as much as those of African American students 
across the state. 

o What’s more, the more rigorous requirements have not resulted in the increase in dropout 
rates that some had predicted. 

o Taking a rigorous high school curriculum that includes math, at least through Algebra II, cuts 
in half the gap in college completion rates between white students and African American and 
Latino students. 

 
In August 2006, Education Commission of the States researcher, Jennifer Dounay, reported the following 
about students and parents aspiration and expectations for completing a college degree: iii

 
• Most high school students today (and their parents) believe they should – and will – graduate from 

high school and complete some form of postsecondary education.  

• Six out of 10 parents – 62% - say a college education is “absolutely necessary” for their child.  

• Sixty five percent of Hispanic parents say a college education “is the one thing that can most help 
young people succeed.”  

• Nine out of 10 respondents said it was a “very” (63%) or “somewhat” (27%) serious problem when 
told only 29% of graduates who start high school will eventually graduate from college.  

• Ninety percent of Latino and African American high school students in Chicago hoped to attend a 
four-year college.   

• Students (and their parents) are misinformed about what it takes to prepare for college.  

• Students whose parents did not go to college need the most assistance in setting goals and choosing 
high school courses for graduation and post secondary education. 
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• Research confirms that not all students are able to learn successfully at the same pace, with the 
same approach, in the same environment, on the same path, and in the same style and manner.  
Research confirms that every individual assimilates information according to their own unique 
learning style, need, and interest.  Learning styles vary.  Some students are visual learners, others 
learn by auditory means, others kinesthetically.  Some students learn at a faster pace, others need 
more time.  Some students are distracted when trying to learn in a noisy environment with 30+ 
other kids.  Some students feel intimidated or unsafe in a large classroom environment.   

• Research shows high school students who study the arts earn better grades and scores; are less 
likely to drop out of school; watch fewer hours of television; are less likely to report boredom in 
school; have a more positive self-concept; and are more involved in community service.iv  Studies 
show that many students who have difficulty learning through traditional methods can benefit from 
teaching strategies that include learning in and through the arts.v 

 
Further studies show health education and social skills programs improve school and test performance, 
attendance, and school connectedness.vi  Physical education, structured physical activity and higher fitness 
levels also directly impact a student’s ability to achieve academically.   
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Personal Curriculum (PC) 
Subject Area Credit Requirements Modification Required 

 All requirements may be fulfilled in a variety of ways, including: traditional courses; Career and Technical 
Education; integrated sequence of instruction of the required High School Content Expectations (HSCE); online 
learning; Advanced Placement and college credit courses; work based learning; project based learning, etc,.  

4 English Language Arts Credits  No modification except for students with disabilities 

To qualify for a PC math modification, students must have 
completed: 

4 Mathematics Credits  

• 3 credits: Geometry, Algebra I, Algebra II; 
or an integrated sequence of instruction of 
the required High School Content 
Expectations (HSCE) for mathematics.1 
additional math or math-related course  

 2 MMC math credit requirements (Geometry and Algebra 
I or equivalent) and would like a modification to 
complete Algebra II over two years with credit given for 
each year OR 

 2.5 MMC math credit requirements (Geometry, Algebra I 
and .5 credit of Algebra II or equivalent) and have a 
minimum of 4 credits including math in their final year  

To graduate, students must complete:  
 A minimum of 4 math or math-related credits up through 

an equivalent of .5 of Algebra II and math in their final 
year 

Additional modifications may be available for students with 
disabilities 

• Math or math-related high school level 
credit in the final year 

 

 

3 Science Credits  

• 2 credits: Biology, Chemistry or Physics; or 
an integrated sequence of instruction of the 
required HSCE for science from the above 
courses 

• 1 additional high school level science credit 

 No modification except for students with disabilities 

3 Social Studies Credits (no sequence required) 

• .5 Civics 

• .5 Economics 

• US History and Geography 

• World History and Geography 

 No modification of Civics 

 2 credits must be earned 

 Modified only if student takes additional credit(s) beyond 
the required credits in English Language Arts, Math, 
Science, or World Languages 

 Modification allowed only if student takes additional 
credit(s) beyond the required credits in English Language 
Arts, Math, Science, or World Languages 

1 Physical Education and Health Credit 

• How this credit is offered is a local district 
decision 

 Modification allowed only if student takes additional 
credit(s) beyond the required credits in English Language 
Arts, Math, Science, or World Languages 

1 Visual, Performing, Applied Arts Credit 

 No modification except for students with disabilities Online Learning Experience or Credit 

• Online course or learning experience OR 

• Online experience is incorporated into each 
of the required credits 

 No modification except for students with disabilities 2 World Language Credits  
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Questions & Answers (New & Revised 10/07) 

 
1. Q:  When should a student's Michigan Merit graduation requirements be modified with a 

personal curriculum?  
 

A:  The use of a personal curriculum (PC) modification is allowed by state statute for only three reasons: 

• A student wishes to modify the mathematics requirement in Algebra II 

• A student wishes to go beyond the academic credit requirements by adding more math, 
science, English language arts, or World  Language credits   

• A student with a disability needs to modify the credit requirements based on his or her 
disability and Individualized Education Program (IEP) 

 
The legislative intent of the Personal Curriculum (PC) is to increase the rigor and relevance of the 
educational experience.  While a PC can be requested at any time during a student's high school 
experience, with the exception of math and social studies, it should be used in limited circumstances 
after students have had the opportunity to succeed in the Michigan Merit Curriculum and have 
exhausted their elective options. There are no set time lines in state statute aside from the mathematics 
and social studies requirements. 
 
Revisions to a Personal Curriculum may be made if they are developed and agreed to in the same 
manner as the original Personal Curriculum.  The parent or guardian must be in communication with 
each of the student’s teachers at least once each calendar quarter to monitor the student’s progress 
toward the goals in his or her Personal Curriculum.  

 
2. Q:  When is a Personal Curriculum Modification not needed?  

 
A:  A personal curriculum is not needed if:  

• A student wants to pursue a standard curriculum and can fulfill the Michigan Merit graduation 
requirements 

• A student wants to pursue career and technical education courses, humanities courses, 
industrial education or applied arts 

• A student wants to take accelerated courses through dual enrollment, advanced placement, 
or International Baccalaureate 

• A student wants to enroll in alternative education programs 

• A student wants to change the Educational Development Plan   

Students participating in these programs are expected to meet the MMC credit requirements and use 
effective planning and scheduling to meet these needs.  
 
The MMC does not prevent the district from serving at-risk students or alternative education students 
according to district policy.  The PC is not intended to track all at-risk students and alternative education 
students into an alternative curriculum that does not align with the high school content expectations.  
Local schools must not erect barriers or limit a student’s opportunity to take a challenging curriculum.  
The research is clear - low performing students do better when given the opportunity to learn a 
challenging curriculum.   
 
A district has unlimited possibilities to vary instructional strategies to help students meet the MMC.  The 
district has the option of creating integrated courses that meet student needs as long as the courses 
demonstrate proficiency on the high school content expectations.  For example, districts can combine 
technical or humanities credit with academic credit to enhance relevance for students and increase 
student achievement or combine a stage lighting Career and Technical Education (CTE) class with a dual 
enrollment physics credit in a community college demonstrating the science of light.  The key here is 
identifying the appropriate content expectations that are being addressed and ensuring the student is 
proficient.  A personal curriculum is not needed to exercise these options.  The MMC has not eliminated 
any of these options.   
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While the PC option is available to any student, the legislative intent is that districts will make 
curriculum modifications only when it is clear that a modification is necessary for the student to achieve 
graduation requirements.  For example, students in alternative education settings, at-risk students and 
students with a qualifying disability under the Section 504 of the Rehabilitation Act may request and be 
granted a personal curriculum modification only if there is documented evidence that the student may 
not meet the graduation requirements.   

 
3. Q:  Do you need a Personal Curriculum (PC) to offer an alternative education program?  
 

A.  No.  A PC is not necessarily needed to offer an alternative education program.  If a student in an 
alternative education program is at risk of not meeting graduation requirements or dropping out of 
school, a parent or guardian may request a PC to make allowable modification to the MMC.  A PC is not 
a vehicle to track all alternative education students in a curriculum that is not consistent with the MMC.   

 
4. Q:  How should a student request a Personal Curriculum (PC)? 
 
 A:   A Personal Curriculum must be requested: 

• By a parent or guardian or an emancipated (18 years old)  minor who can act on his or her 
own behalf under these provisions.  

• By a parent of a student with a disability to modify the MMC that is not, otherwise allowable if 
the student has a disability as defined in the Individuals with Disabilities Education Act 2004 
(IDEA 2004).  This allows for additional credit substitution or content modification if the 
changes are based on the student’s disability and Individualized Education Program (IEP). 

 The PC is developed by the pupil, one or more of the student's parents or legal guardians, and his or her 
high school counselor or other designee selected by the high school principal.  For students with a 
disability, a school psychologist should also be involved.  The PC:   

• Should incorporate as much of the subject area content expectations as practicable. 

• Should establish measurable goals the student must achieve while enrolled in high school. 

• Should align with a student's Educational Development Plan, and Individualize Education 
Program for students with a disability. 

• Must be agreed upon by a pupil's parent or legal guardian and the superintendent of the 
school district or chief executive of a public school academy or his or her designee. 

• Must be monitored quarterly to ensure students meet the state high school graduation 
requirements.  

If the student does not fulfill the approved Personal Curriculum, the PC is null and void, the student is 
obligated to make up the class(es) that were waived by the Personal Curriculum in order to be eligible to 
graduate. 

 
5. Q:  Does the personal curriculum apply equally as an option for students who want to take 

courses that are more rigorous?  
 

A:  Yes.  The Personal Curriculum modification is allowed by state statute for a student who wishes to go 
beyond the academic credit requirements by adding more math, science, English language arts, or world 
languages.   

 
6. Q:  Do the classes substituted for Michigan Merit requirements (beyond those required) need 

to have a written set of state High School Content Expectations?   
 

A:  No.  For a student requesting a Personal Curriculum for purposes of taking classes beyond those 
required in the Michigan Merit Curriculum there is no need to have written state expectations, but those 
classes should have local district expectations.  
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7. Q:  Can a district establish local graduation requirements in addition to the state 
requirements?  Can a district require students to take credits that are allowable modifications 
with a personal curriculum?  

 
 A:  Yes.  The state graduation requirements were established as the floor, not the ceiling.  Districts 

continue to be able to establish requirements in addition to state requirements.  In addition, districts 
may require students to take, for example, a ½ or full credit of Physical Education, which would 
eliminate a student's ability to modify the state requirement under a personal curriculum. 

 
8. Q:  How much of the Michigan Merit Curriculum (MMC) requirements can be modified for a 

special education student to ensure a quality education?  
 

A:  A majority of students receiving special education services will not need a Personal Curriculum.  In 
addition, not all students with disabilities receive special education services.  Some students receive 
educational accommodations under section 504 of the Rehabilitation Act.  It is important to note that 
the provisions in the MMC that allows for the consideration of modifications beyond what the personal 
curriculum stipulates are not available to students with 504 accommodations as they do not meet the 
federal IDEA 2004 definition of a student with a disability.  Section K of Michigan Curriculum Law 
380.1278b applies only to students with an IEP. 
 
Every effort must be made to provide students with disabilities full access to the MMC before making 
modifications.  Modifications to state standards may affect a student’s opportunity to achieve a diploma.   
 
For a student eligible for special education services, the personal curriculum modifications must:  
 

• Incorporate as much of the subject area content expectation as practicable for the student 

• Identify appropriate courses of study, as well as, supports and accommodations necessary to 
allow the pupil to progress 

• Be consistent with the Educational Development Plan (EDP) 

• Modify components of the content expectations within each credit requirement   

 
Additionally, the personal curriculum modifications should:  

• Reasonably enable the achievement of post-secondary goals 

• Facilitate progress along the student’s career pathway and the achievement of postsecondary 
goals  

• Enhance the relevance of the student’s educational experience  

• Provide full access to statewide assessments   

• Provide a gateway to employment and productive adult living  

• Maintain the integrity of the diploma  

 
9. Q:  Does the IEP of a Student with a Disability override the Michigan Merit Curriculum?   
  

A:  No, the Individualized Educational Program (IEP) does not override the MMC but rather supports 
achievement in the curriculum.  It is the responsibility of the school’s Personal Curriculum committee, 
comprised of a parent/guardian, school principal or designee, school counselor, and a school 
psychologist to recommend approval of a Personal Curriculum.  The Personal Curriculum (PC) must be 
approved by the school district superintendent or his/her designee.  While the law says that this 
committee should take into account the IEP and Educational Development Plan (EDP), it does not 
require that it be ruled by them.  In other words, the IEP does not determine the graduation 
requirements for a student with a disability.  It is the responsibility of the PC committee. 
 
The intent of the inclusion of the school psychologist is to assure that someone involved in the student’s 
IEP provided input relative to the student’s abilities and needs.  This role may be served by including 
another member of the Individualized Education Program Team, so long as the person can provide the 
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needed input.  The decision of the superintendent to grant or deny a PC may be reviewed through the 
district’s typical review or appeal process permitted by board policy.  

 
The IEP does not set forth the general education classes the student is to take, but rather sets forth the 
“course or courses of study” and the accommodations or modifications needed by the student in the 
general education setting.  The PC must be consistent with both the EDP and the IEP. 

 
10. Q:  What needs to be in the Educational Development Plan (EDP)? 
 

A.  No specific form or format for an EDP is required, so a school can custom design the form or format 
that works best for the local needs.  However, there are some essential elements to include in any EDP. 

1.  Personal Information – This usually includes the student’s name, date of birth, and grade level 
in school.  The school could use a personal identification number for each student to maintain 
confidentiality when sharing information among staff or publishing information online.  The EDP is 
a student record and should be maintained with the same policies governing other student 
records, as required in the Family Education Rights and Privacy Act (FERPA). 

2.  Career Goal(s) – Each student should identify a career pathway or career goal.  These may be 
more general in middle school and become more specific as the student progresses through high 
school. 

3.  Educational/Training Goal(s) – Each student should identify the level of educational 
preparation that will be needed to meet the career goal.  This encourages students to think 
beyond high school graduation and set long-range goals.  Options include on-the-job training, 
military service, certificate programs, two year associate degree programs, apprenticeship 
programs, trade or technical education, four-year university programs, and advanced university 
degree or professional preparation programs.   

4.  Assessment Results – The student may summarize the results of various assessments, 
highlighting information that is relevant to making career decisions.  Assessment data may 
include formal and informal data such as: career interest surveys, aptitude testing, informal 
observations, student projects or hobbies, academic achievement, and extra curricular activities.  
From this information, students will be able to identify individual interests and strengths.  They 
may also set improvement goals.  Over time, students will be able to use this information to 
confirm career decisions or adjust goals. 

5.  Plan(s) of Action – The student can plan career awareness or exploration activities, work-based 
activities, and course selections that will prepare her/him for greater understanding of career 
options and achievement of career goals.  Activities may include volunteer or work-related 
experiences including job shadowing, mentorship programs in community businesses, or part-
time employment in areas related to the career goal(s).   

 Students may also investigate educational programs available within the school or college 
curriculum that will provide opportunities to become more aware and skilled in a career pathway, 
e.g., an internship in a community agency, intensive project-based learning in a particular course.  
The student should also take the time to explore the opportunities for earning college credit while 
still in high school through Advanced Placement Courses, dual enrollment, International 
Baccalaureate, and other programs.  The action plan should include high school course selections, 
projected completion date, desired degree, certificate or other credential, timeline for college 
application, financial assistance deadlines, and employment opportunities. 

 The plan may also identify special resources and support needed for the student’s success in the 
Personal Curriculum.  For example, an EDP might contain a personal literacy plan to aid students 
who are struggling readers, or a prevention plan for students who have been identified as at risk 
of dropping out. 

6.  Parent Consultation/Endorsement – Parents/guardians should have the opportunity to review 
and endorse their child’s EDP.  This will give parents access to information about emerging 
careers and employment trends so they can help their children to prepare for the future.  
Parents/guardians may also need to discuss assessment results or have assistance interpreting 
them.  Students should be encouraged to discuss career-related issues with their parents and 
share their goals and action plans. 
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11. Q:  How do the EDP, PC, and transition IEP work together to support student achievement?  
 

A:  The first planning tool for a student preparing for high school is the Educational Development Plan 
(EDP).  At the simplest level, the EDP should always be considered when developing an Individualized 
Educational Program (IEP).  A well written EDP is transition planning in that it may contain a course of 
study (the MMC or PC) and Education/Training and employment goals sufficient to meet the student’s 
needs.  These could be referenced by the IEP or lifted directly from one document to the other.  Some 
students may need additional support (modifications, accommodations, supports, and services) or more 
specific postsecondary goals that will be stipulated in the IEP.  The EDP outlines the students’ 
educational pathway including the course of study that will enable them to be successful in their desired 
post school activities (work, community, and continuing learning).  The IEP is the program of additional 
supports that when implemented, will enable a student with a disability to be successful in the 
educational pathway they have identified.  The intent of these documents is to capture the educational 
experiences and systems of supports that will enable the student to be successful once high school is 
over.   

 
12. Q:  What support is the state prepared to make available to students who need additional 
 time and support to meet the new requirements?   
 

A:  High school redesign is an opportunity to restructure high schools to ensure all students become 
proficient in the High School Content Expectations and Course Content Expectations.  Every student is 
entitled, through existing resources, to a free and appropriate public education.  Districts have the 
opportunity to realign resources appropriately to ensure all students have the opportunity to achieve the 
MMC requirements.   

 
13. Q:  Is the Michigan Department of Education (MDE) going to develop additional guidance on 
 allowable modifications outlined in Section K?   
 

A:  No.  MDE will rely on special education associations and local districts to develop additional guidance 
based on actual application of the Personal Curriculum (PC) for actual situations.  The department will 
collect and track how the PC is being applied and share sample plans from districts.   

 
14. Q:  Can a Student with Disabilities (SWD) receive a Personal Curriculum (PC) as early as 
 8th grade? 

 
A:  While a personal curriculum can be requested at any time, it cannot go into effect until the student 
is in high school.  The PC is a provision in the MMC law to help students achieve as much of the high 
school content expectations as possible.  Districts have the option to offer high school credit acquired in 
the 8th grade as long as that credit is based on proficiency with the high school content expectations.     

 
15. Q:  What is meant by modified further? 
 

A:  It means that the limitations on the Personal Curriculum (PC) stated in the law (e.g. no modifications 
of ELA, Science, on-line, etc.) may be modified further for a Student With a Disability (SWD).  However, 
it is not permissible to create an alternative pathway to graduation.  Modifications that erect barriers to 
progress along the student’s career pathway or jeopardize the achievement of postsecondary goals need 
to be carefully considered.  Ultimately, the decision regarding how much of the Michigan Merit 
Curriculum (MMC) Course Content Expectations equal credit in a subject area is a local board decision. 

 
While it is conceivable under the language of the statute that the content of the PC may be modified to a 
grade level much lower than the high school content expectations, this was not the intent or expectation 
of the Department.  Rather, the expectation is that the PC will include as much of the grade level 
expectations in the particular subject matter as possible, though possibly presented in a modified 
manner (e.g., multiple classes, extended time, through Career and Technical Education (CTE), etc.).  
The law allows a school district to modify instructional strategies or approaches to help the student 
achieve the content expectations.  However, you do not need a personal curriculum to modify 
instructional strategies or approaches (e.g., multiple classes, extended time, through CTE, universal 
design, etc.). 
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16. Q:  Can you have a Personal Curriculum (PC) if you are entering the 9th grade and have a   
       completed Educational Development Plan (EDP)? 
 

A:  The legislation states that you must complete a minimum of 2 credits in mathematics before you can 
request a PC to modify the math requirement.  The legislation states that you have to complete 2 
credits of social studies before you can request a modification in social studies.  Parents of students 
entering 9th grade who request a PC in order to have their students exempted from Physical Education, 
Health or Visual, Performing and Applied Arts so that their students, later on in high school, can use the 
exemption in order to take additional classes in ELA, math, science, or world language, must provide a 
written four-year plan that clearly shows the additional credits a student intends to take in place of the 
required credits.  If the student does not fulfill the PC and does not take the additional credits, the PC is 
null and void and the student would be required to take the PE/Health/VPAA credits. 

 
17. Q:  Can Local Boards of Education establish a separate diploma and requirements? 
 

A:  No.  The legislation clearly stipulates that a diploma shall not be awarded unless the pupil 
successfully completes all of the credit requirements in MCL 380.1278a and 380.1278b.  This does not 
prevent districts from issuing alternative certificates such as a GED or certificate of completion for 
students who do not meet all of the requirements of the MMC.  For students with a disability, only a 
diploma ends the entitlement to a free and appropriate public education.   

 
18. Q:  What are the essential skills needed by staff to complete the Personal Curriculum  
      documents?  Will training be provided? 
 

A:  In general, staff will need to be skilled in helping students develop postsecondary goals including 
assessment methods that aid in the identification of the goals and the planning skills that will align 
educational experiences with the desired outcomes.  The skills needed by staff that sit on a personal 
curriculum committee must be consistent with their current certification requirements, i.e. counselor, 
school psychologist, certified teachers, etc.   

 
19. Q:  What does the Personal Curriculum mean for a General Education Student? 
 

A:  A General Education student can request a personal curriculum to make allowable modifications to 
the Michigan Merit Curriculum (MMC) requirements the same as any student.  The MMC is for all 
students regardless of circumstances or barriers to learning.  The requirements and curriculum are the 
constant.  What varies is how students are engaged to achieve proficiency of the content expectations.  
The PC for a General Education student makes it possible for students to attend specialized 
postsecondary programs to access relevant content in place of content that may be less relevant to a 
desired specific post school outcome and receive MMC credit for the work.   

 
20. Q:  The MMC does not take into consideration the hundreds of students who fall in the below     
      average range of intelligence.  Instead of offering classes that allow NO CHILD to be left  
      behind, we are making them take classes that they will surely fail. 

 
A:  The prevailing notion that nearly all intelligence is inherited might be a credible argument if IQ tests 
really measure ability.  IQ tests measure acquired information.  While IQ tests are designed to predict 
success in school, they do not predict ability or basic intelligence.  Many assessments and tests used in 
many areas of school are not about ability or intelligence, they are about an acquired knowledge base; if 
the parents are educated, chances are their children will have a higher acquired knowledge base.  A 
better approach to achievement is to look at the teaching and learning.  Reuven Feuerstein looked at 
poor disenfranchised youth and found that an important element to learning is mediation between an 
environmental stimulus and response, i.e. the interventions of an adult.  Mediation builds cognitive 
strategies and gives students the ability to plan and systematically go through data, etc.  The fact that 
many youth succeed in school despite below average intelligence tests suggests that learning is more a 
function of motivation, effort, and good teaching.    
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21. Q:  Will the Michigan Merit requirements cause the drop out rate to increase?  
 

A:  Over the past few years, the Michigan Department of Education and educators, parents, business 
representatives, and others have developed Grade Level Content Expectations designed to ensure 
students receive the learning foundation they need in each grade to successfully transition into the next 
grade and harder subjects.   
 
While many believe students leave school because it is too hard, numerous studies show most students 
say they dropped out because: they weren’t learning anything they thought important; they hated their 
school; had personal problems, and said teachers didn’t care.  Only 13% say they left because school 
was too hard.  In fact, what most students have said is, they want to be challenged, expect us to have 
high expectations and if needed, offer the support they need to achieve their dreams. 
 
Drop out rates involving Students With Disabilities in Michigan have been falling steadily since 1999 and 
currently sit at 25.2% for students with disabilities.  This marks tremendous progress that needs to be 
celebrated.  However, over the last three years, the rate of progress has begun to level off suggesting 
that new strategies and interventions will need to be implemented if progress is to continue.  We 
actually lose more students with learning disabilities identified as not having an intellectual impairment, 
than students with significant cognitive challenges. 
 
The biggest factor in student success is quality teaching. 

 
22. Q:  What will happen to the Career Centers that save MANY students from dropping out? 
 

A:  Career and Technical Education (CTE) programs are seen as an essential and integral part of the 
educational experience for many students.  Many of these programs offer alternative learning 
opportunities that provide students with real world experiences.  The MMC does not eliminate these 
programs but encourages districts to provide not only CTE programs, but other opportunities to help 
ensure the curriculum is relevant for all students.  
 
Guidelines on Awarding Academic Credit have been developed that examine curriculum to determine the 
amount of academic credit to award in a CTE program, a humanities or other integrated sequence, or in 
a project based curriculum.  The document was developed by MDE staff, Office of Career and Technical 
Preparation staff, and representatives from CTE programs.  The Guidelines are posted on the MDE 
website. 

 
23. Q:  Does the new Michigan Merit Exam (MME) curriculum that begins with fall 2007 freshmen   
 apply to all students? 

 
A:  Yes.   

 
24. Q:  Does the MMC eliminate the Cognitively Impaired population from getting a diploma?  
 

A:  The MDE understands that under the graduation requirements outlined in the Michigan Merit 
Curriculum there will be some students who do not earn a diploma.  It is not the opinion of the 
department that the graduation requirements automatically eliminate categories of students from the 
potential to earn a diploma.  The graduation requirements will require educators in local systems to 
examine the needs of the student, the student's desired post-school options, alternate instructional and 
assessment methods, and alternate criteria for demonstration of mastery, among other things, to craft 
truly individualized learning plans for the more challenged learners (not all of whom have cognitive 
impairments).  However, we must understand and recognize that while IDEA 2004 establishes a right to 
a free and appropriate public education, it does not establish an entitlement to a diploma.   
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25. Q: What flexibility do local districts have with approving personal curriculums?   
 

A:  General guidance, developed to provide interpretation and clarification of the personal curriculum, in 
no way defines every situation in which a personal curriculum may be applicable.  Local districts retain 
control within the limits imposed by the law.  As long as the Personal Curriculum option meets the 
minimum credit requirements, is comprised of the content expectations from the required subject areas 
that make up credit, measures progress and helps students achieve, “the board of a school district or 
board of directors of a public school academy may award a high school diploma to a pupil who 
successfully completes his or her personal curriculum even if it does not meet the requirements of the 
MMC.”  Flexibility is initially guided by the student’s learning needs.  The personal curriculum option is 
available for any student and outlines specific modifications that are intended to increase the rigor 
and/or relevance of the educational experience for the student.  This option is further guided by 
subsection (k) which allows for modification based specifically on a student’s disability.   

 
26. Q:  What will be the extent of modifications practicable under subsection (k)? 
 

A:  Modifications are dependent upon a number of factors. 

1. The modification must be necessary because the pupil is a student with a disability 

2. The modification is permitted only to the extent necessary 

3. The modification must be consistent with both the student’s Educational Development Plan (EDP) 
and Individualized Educational Program (IEP) 

4. The appropriateness of the modification must be determined by the same group of people 
responsible for developing and approving a PC for any pupil (student/parent/guardian, counselor 
or designee), and should include a school psychologist  

5. Acceptable modifications might include: 

a. Additional credit swapping within the MMC 

b. Modification of math before completing 2 credits 

c. Modification to the method of assessing mastery 

d. Modification to the criteria for determining mastery 

 
In general, modifications should facilitate progress along the student’s career pathway (as identified in 
their EDP) and the achievement of annual and post secondary goals (as identified in the student’s IEP).  
Any modification that would erect a barrier to progress or achievement should be carefully considered by 
all parties involved as it may have long reaching detrimental effects for the individual student. 

 
27. Q:  Do courses taken as “substitutes” in the personal curriculum for students with disabilities  
      require a set of written content expectations? 

 
A:  Yes.  The Personal Curriculum is based on the same set of content expectations described in the 
Course Credit Requirements and must offer as much of the content expectations as is “practicable.”  For 
a student with disabilities, the Personal Curriculum must address as many of the content expectations as 
is reasonable based on the student’s disability.  The Personal Curriculum for any student must specify 
the content expectations that will be covered.   
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28. Q:  Does a student with a personal curriculum receive a high school diploma after 4 years of  
      high school?  

 
A:  As long as the Personal Curriculum option meets the minimum credit requirements, is comprised of 
the content expectations from the required subject areas that make up credit, measures progress and 
helps students achieve, “the board of a school district or board of directors of a public school academy 
may award a high school diploma to a pupil who successfully completes his or her personal curriculum 
even if it does not meet the requirements of the MMC.”  Flexibility is initially guided by the student’s 
learning needs.  The personal curriculum option is available for any student and outlines specific 
modifications that are intended to increase the rigor and/or relevance of the educational experience for 
the student.  This option is further guided by subsection (k) which allows for modification based 
specifically on a student’s disability and the IEP.   
 
If a student has a personal curriculum and has successfully completed all or nearly all of the content 
expectations for all state required credits, although modified, a student is eligible to receive a regular 
high school diploma.  The local board of education is responsible for establishing criteria for content 
mastery, allowable modifications, and what constitutes credit for specific courses.  
 
If a student cannot meet most of the Michigan Merit content expectations, such as a student with severe 
cognitive impairments, he or she would be eligible for a certificate of completion or other form of 
recognition as developed at the local level. 

 
29. Q: What does it mean to modify graduation requirements and content expectations based on 

a student’s disability?  Are modifications for students with a disability limited to the identified 
disability area?   

 
A:  The parent of a student with a disability may request a modification to the MMC that is not otherwise 
allowable if the student has a disability as defined in the Individuals with Disabilities Education Act 2004 
(IDEA 2004).  This allows for additional credit substitution or content modification if the changes are 
based on the student’s disability.  This does not suggest that all of the MMC needs to be modified; only 
the areas that are specific to the student’s disability.   
 
IDEA 2004 specifies that an Individualized Educational Program (IEP) for a student with a disability shall 
identify appropriate courses of study as well as; supports, accommodations, and modifications 
necessary to allow the pupil to progress in the requirements of the MMC or in the Personal Curriculum.  
Federal law requires the IEP to identify the course or courses of study that allow the student to achieve 
IEP goals and objectives, not to specify individual classes or curriculum.   
 
NCLB and IDEA 2004 hold State and Public Agencies accountable for the performance of students with 
disabilities within a structure of state standards.  While it is allowable to account for growth and 
performance for some of these students on alternative achievement standards, it is not appropriate to 
create a different path to graduation.  
Section 300.102(a)(3), regarding exceptions to Free and Appropriate Public Education (FAPE), clarifies 
that a regular high school diploma does not include an alternative degree that is not fully aligned with 
the State’s academic standards, such as a certificate of completion or a general educational 
development credential (GED). 
 
Neither the Michigan Department Education, local or intermediate school districts have the authority to 
override the accountability framework that NCLB and IDEA created. 
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30. Q:  What types of modifications to the academic requirements might be appropriate for a  
      student with an emotional impairment, where the disability itself would not impair the  
      student’s ability to perform academically, but rather impacts the student’s behavior? 
 

A:  It depends on what the PC team decides.  If the student is unable to complete the typical MMC 
expectations because of the disability, the team may modify the expectations through the PC.  In 
extreme cases, this could even include waiving certain requirements.  Say, for example, that the 
student has already completed 4 years of high school and yet has not completed the last credit in math, 
and the team decides that continuing for another year is just not possible because the student will not 
be able to handle it emotionally.  The PC team, with the agreement of the superintendent, may agree to 
have the student earn the credit in another way; like through a Career and Technical Education (CTE) 
program, or online independent study at home, or eliminate the requirement for this student if the 
student has met Educational Development Plan (EDP) and Individualized Educational Program (IEP) 
goals.  However, this would result in the student not meeting all MMC requirements and not being 
eligible for a diploma. 

 
31. Q:  What is the message to parents of students with disabilities if we want all students to 

achieve at higher levels?   
 

A:  The message regarding the MMC is the same for all parents and students.  All students need to have 
the opportunity and have access to a challenging curriculum.  Only when there is a documented need 
every effort has been made to help the student achieve, and the student is at risk of dropping out of 
high school are modifications considered.  The modifications for any student including a student with a 
disability, must address as many of the graduation requirements and the content expectations as 
possible.  The key issue is providing the educational experience that will best enable the student to 
achieve their career pathway goals and/or postsecondary goals as identified in the Educational 
Development Plan (EDP) or Individual Educational Program (IEP).   

 
32. Q:  Who is responsible for developing the PC for a student with a disability?  How can  
       special educators help general education colleagues?   
 

A:  The development of the PC for students with a disability is the same process that would be used for 
any student requesting a personal curriculum.  Special educators can assist general education 
colleagues by supporting the development of a PC as the adults in the education setting who best know 
the student’s strengths and abilities.  Additionally, special educators can assist with the individualized or 
differentiated instruction that provides multiple means of access to the content and competency or 
mastery.    

 
33. Q:  What math modifications are allowed for general education students? 
 

A:  While a Personal Curriculum (PC) modification may be requested at any time, to qualify the law 
requires students to complete a certain number of credits depending on the math modification.  
 
For a PC to allow the Algebra II content to be taken over two years, the law requires a student to 
successfully complete 2 math credits including the equivalent of Geometry and Algebra I.  The credit for 
the first year of Algebra II, however, may not be recorded as an Algebra II credit since the student has 
not yet completed the content expectations for Algebra II.  A student gets the Algebra II credit when 
they have demonstrated proficiency with the required content expectations for Algebra II.  A PC is not 
needed for students taking Pre-Algebra II for credit and Algebra II for credit.
 
All other modifications require students to complete a minimum of 2.5 math credits including Geometry, 
Algebra I and ½ credit of Algebra II, or the equivalent of these credit requirements in an integrated 
math or Career and Technical Education program.  Once this requirement has been met, a modification 
may allow a student to take the remaining 1.5 credits in a math or math related course. 
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Allowable Mathematics Modifications 
 

 
1 credit 1 credit 1 credit 1 credit 

Total 
Credits 

MMC without PC 
Algebra I, Algebra II and  
Geometry (no sequence required) 

Final year math 
or math-related 
credit 

4 

Modification after 
successful completion 
of 2 math credits 
allowing Algebra II to 
be taken over two 
years 

Algebra I and Geometry (no 
sequence required) 

 
Algebra II  

 
4 

Modification after 
successful completion 
of minimum of 2.5  
math credits 

Students required to take 
Geometry and Algebra I 

Algebra 
II ½ 
credit 

Math or math-related 
credit 4 

Modification after 
successful completion 
of 2 math credits  

Algebra I and Geometry (no 
sequence required) 

Algebra II 
content in CTE 

Math or math 
related credit  4 

 

34. Q:  Is a personal curriculum required if a student takes Algebra II over two years?  Can a  
      student receive a credit for each year? 

 
A:  Yes.  A personal curriculum would be necessary if a student requests to take Algebra II over 2 years 
or requests to be exempted from the second semester of Algebra II.     

 
35. Q:  Do math related courses for the 4th credit developed for the personal curriculum need to   
      meet the same high school content expectations as MMC required courses?   
 

A:  No modification for the 4th credit is required.  A personal curriculum can only modify the Algebra II 
requirements.  The 4th credit must be math related but does not need to meet any of the high school 
content expectations.  However, for student with disabilities taking as much content as possible, all four 
credits must be based on the high school content expectations. 

 
36. Q:  The law authorizing the Michigan high school graduation requirements clearly states that 

a diploma shall not be granted unless the student achieves all of the state required credits.  If 
a student chooses to modify Algebra II and only completes .5 credits, are they required to 
make up the remaining .5 credit in math? 
 
A:  Yes.  If a student is in his or her final year of high school and chooses to modify Algebra II by only 
completing .5 credits instead of 1 full credit, the additional half credit must be made up of additional 
math content.  Students not in their final year must take a minimum of .5 credits in Algebra II and a full 
math credit in their final year. 
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37. Q:  What additional types of modifications in Mathematics are allowed for a student with a      
 disability? 
 

A:  All of the math requirements in the Merit Curriculum would be subject to modification...again, with 
the caveat that a student should not just be blank-exempted from even attempting Algebra I, II, or 
Geometry. but should be engaged in an instructional program in math that covers as many of the 
content expectations as is practicable/possible, given the student's disability.  Because the IDEA 2004 
states that the school cannot offer an alternative curriculum or diploma, the modifications may not lead 
to a diploma.  The student should complete a minimum of 4 mathematics credits based on as much of 
the content expectations as needed to meet the graduation requirement.   

 
38. Q:  For students earning credits through CTE or other classes which may be math-related                 

courses (such as accounting), does the teacher assigning the grade need to be “highly 
qualified” under NCLB, and if so, how can districts address this where the CTE or other 
teacher is not highly qualified in math? 

 
A:  The teacher assigning the grade must be “highly qualified” in math in order for the credit to be 
granted in math.  The department is working on guidance for districts modeled after the New York state 
“Collaborative Teaching” model.  This is where the Career and Technical Education (CTE) or other 
teacher meets with a highly qualified teacher in math to align the content expectations between the two 
courses and collaborate on how the content expectation will be addressed.  By having the teachers 
collaborate in the content and method of delivering instruction, the student may receive a credit in a 
math related subject and the district will meet the highly qualified requirements.  The department is 
looking at modeling its approach after the system in New York since it has already been reviewed and 
approved by the US DOE. 

 
39. Q:  How will the schools change to assist a large number of students who are not proficient in 

Mathematics? 
 

A:  The state is currently supporting a Math AYP initiative through the State Improvement Grant (SIG).  
This information can be accessed at http://michiganmathematics.org.  The state has also engaged 
multiple national technical assistance centers to assist high schools in the state to learn about model 
practices.  Schools may change almost any operating or instructional practice to help students meet the 
graduation requirements of the MMC.   

 
40. Q:  Can a student required to take the Michigan Merit Curriculum waive the state’s Physical 
  Education or health credit requirement for any reason? 
 

A:  Yes.  The new Michigan Merit Curriculum (MCL) 380.1278b, allows a student to substitute one 
physical education and health credit to acquire extra English language arts, mathematics, science, or 
world language credits if a student has an approved personal curriculum.  Please see the Personal 
Curriculum Frequently Asked Questions document for guidance. 
 
In addition, students may test out of any state required graduation credit if the student earns: 1) a 
qualifying score, as determined by the department, on the assessments developed or selected for the 
subject area by the department; OR, 2) the student earns a qualifying score, as determined by the 
school district or public school academy that measure a student’s understanding of the subject area 
content expectations or guidelines that apply to the credit.  Please see the Testing Out Frequently Asked 
Questions document for guidance. 
 
The Revised School Code MCL 380.1169, requires school districts to instruct students in dangerous 
communicable diseases such as Human Immunodeficiency Virus (HIV) infection and Acquired 
Immunodeficiency Virus Infection (AIDS).  While the law does not require this instruction to take place 
in high school, the Michigan Department of Education has encouraged that this important instruction be 
taught to students in elementary, middle, and high school. 
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41. Q:  Can districts still choose to replace extracurricular activities (e.g. marching band and 
 sports) for the physical education requirement?  What about health? 
 

A:  Under the Revised School Code, 380.1502(1) Health and physical education for pupils of both sexes 
shall be established and provided in all public schools of this state.  Subject to subsection (2), each pupil 
attending public school in this state who is physically fit and capable of doing so shall take the course in 
physical education. 
380.1502(2) A school may credit a student’s participation in extracurricular athletics or other 
extracurricular activities involving physical activity as meeting the physical education requirement for 
the student under subsection (1). 
 
This law is still in effect as well as the new Michigan Merit high school graduation requirements.  
Therefore, a district may still determine that extracurricular activities involving physical activity may be 
used as credit toward the physical education requirement.  If a district does decide to use 
extracurricular physical activities to meet the physical education requirement, the student must still 
demonstrate proficiency in the physical education credit guidelines beginning with students entering 8th 
grade in 2006 (Class of 2011).  Please see the Testing Out Frequently Asked Questions for further 
guidance. 
 
Please note, however, that this pertains only to the physical education credit guidelines of the Michigan 
Merit Curriculum, not the health education credit guidelines. 

 
42. Q:  Can a modification for Health and Physical Education occur at any time? 
 

A:  Beginning with students entering 8th grade in 2006 (Class of 2011), a modification to either the 
health or physical education Michigan Merit Curriculum’s 1 credit in health/physical education 
requirement could occur at any point in a student’s high school career.  The student should be required, 
before applying for a personal curriculum to: 

• Develop an Educational Development Plan (EDP) that clearly indicates the additional credit the 
student proposes to earn in order to waive credit(s). 

• Create an agreement that includes written understanding that if at some point in the future the 
student fails to follow through on the plan that justified the personal curriculum, the personal 
curriculum would become null and void and the student, in order to graduate, would be required 
to successfully complete waived credit(s). 

 
43. Q:  Can a district reduce the 3 credit requirement to 2 credits for social studies with a  
      personal curriculum?  

 
A:  No.  A district cannot arbitrarily reduce the social studies credit requirement to 2 credits.  A parent 
may request a personal curriculum to substituting credit requirements for one social studies credit for 
students who have successfully completed two required social studies credits (which must include 
Civics), to acquire additional credits in English language arts, mathematics, science, or world languages.  

 
44. Q:  Can a student opt out of biology or chemistry?   

 
A:  No.  The law regarding the Personal Curriculum does not allow any modifications to the MMC science 
requirements unless it is for a student with disabilities.  Students are required to take Biology, and 
either Chemistry or Physics. 

 
45. Q:  Can a student who has taken two credits of world languages prior to 2016 request a  
       personal curriculum to take additional credit in world languages?   

 
A:  Yes, a student can request a personal curriculum to acquire additional credit in world languages 
providing the request is not inconsistent with district graduation requirements or the world languages 
guidelines requiring the two credits in the same world language, and the student wants to substitute 
credit for health and physical education or visual, performing and applied arts, or social studies. 
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46. Q:  In looking at the chart on MDE's site for the Personal Curriculum under the column 
       "Modification," it currently shows no modifications in ELA or science.  Does the law now 
       allow students with a disability to modify both subject areas, and if so, what would they 
       look like? 
 

A:  Yes.  The basic rule mentioned in the law is that the PC for a student with a disability should include 
as many of the subject area expectations "as practicable."  What this means is that a student with a 
disability shouldn't just be permitted to waive Biology but should be instructed in some program of 
science that includes as much of the Biology High School Content Expectation's as possible.  What this 
alternate program of science would look like could vary and depends on a documented need because of 
a disability.  Eligibility for special education services does not presume that a modification of the 
curriculum is necessary.  However, the science program may not necessarily qualify for a biology credit 
that leads to a diploma.

 
 

Resources 
 

Flanagan says HS MEAP Scores Shows Need for Tougher Requirements 
http://www.michigan.gov/mde/0,1607,7-140--147256--,00.html
 
Video Clips of Superintendent Flanagan speaking on Michigan's new high school graduation 
requirements. 
http://www.michigan.gov/mde/0,1607,7-140-38924-143681--,00.html
 
Preparing Michigan Students for Work and College Success 
http://www.michigan.gov/documents/hs_research_doc_149897_7.pdf
 
MMC FAQ Document (PDF) 
http://www.michigan.gov/documents/mde/111706-finalhsfaq_178578_7.pdf
http://www.michigan.gov/mde/0,1607,7-140--152784--,00.html
 
National award-winning High Standards and Student Achievement Brochure for 
parents/educators
http://www.michigan.gov/documents/Final_High_Standards_Brochure_7-18-01_11238_7.pdf
 
Michigan Department of Education – Office of School Improvement 
http://www.michigan.gov/mde/0,1607,7-140-6530_30334---,00.html
 
Michigan Department of Education – Office of Special Education and Early Intervention 
Services 
http://www.michigan.gov/mde/0,1607,7-140-6530_6598---,00.html
 
Michigan’s Integrated Behavior and Literacy Support Initiative 
http://www.cenmi.org/miblsi
 
International Center for Leadership in Education 
http://www.leadered.com
 
National Drop Out Prevention Center 
http://www.dropoutprevention.org
 
Michigan IDEA Partnership – Reach and Teach for Learning 
http://www.cenmi.org/ideapartner
 
Michigan’s Integrated Technology Supports 
http://www.cenmi.org/mits/Default.asp
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CAST – Center for Applied Special Technology 
http://www.cast.org
 
State Improvement Grant: Mathematics AYP 
http://michiganmathematics.org
 
Michigan Transition Resources 
http://www.cenmi.org/tspmi
 
 

Important Links 
 
New High School Graduation Requirements Pay First Dividends for Michigan Students 
http://www.michigan.gov/mde/0,1607,7-140--147284--,00.html
 
 
 
 
 
 

 
                                               
i Improving High School Graduation Requirements Michigan Merit Curriculum – Research Says That…v.2.07.06 

ii Improving High School Graduation Requirements Michigan Merit Curriculum – Research Says That…v.2.07.06 

iii Jennifer Dounay, “Involving Families in High School and College Expectations,” High School Policy Brief, Education Commission of the States, Denver, CO, August 2006. www.ecs.org  

iv Critical Links: Learning in the Arts and Student Academic and Social Development. Arts Education Partnership. 2002. 

v Howard Gardner, Disciplined Mind: Beyond Facts Standardized Tests K 12 education that Every Child Deserves,  2000. 

vi Connell, D., Turner, R., and Mason, E. (1985). Summary of findings of the school health education evaluation: health promotion effectiveness, implementation, and costs. Journal of School Health, 55(8), 316-321. 
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